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ABSTRACT
The benefits of teaching ancient, no-longer spoken languages, using communicative methods have
recently been recognised and implemented modestly in teaching Biblical Hebrew. The typological
closeness of Biblical and Modern Hebrew can result in negative crosslinguistic influence from Modern
Hebrew, which could interfere with understanding of the Biblical text. This study attempted to determine
what type of linguistic input Biblical Hebrew students with prior knowledge of Modern Hebrew need in
order to firstly, acquire Biblical Hebrew and secondly, to prevent negative crosslinguistic influence. A
linguistic contrastive analysis was performed on parallel Biblical and Modern Hebrew texts of the book of
Ruth to determine the key morphological and syntactic phenomena that set Biblical Hebrew apart from
Modern Hebrew and the results are presented in this study.
The information gleaned from the contrastive analysis was applied to Biblical Hebrew pedagogy in two
ways: firstly, as a guide to know which Biblical Hebrew phenomena to emphasise when teaching
students with a prior knowledge of Modern Hebrew; and secondly, as a tool to present contrastive
information in the classroom to raise students’ awareness of the potential negative crosslinguistic
influence from Modern Hebrew.
A survey was performed to determine which communicative methods to apply to Biblical Hebrew
pedagogy and whether negative crosslinguistic influence from Modern Hebrew would affect the choice of
methods used. The approach chosen advocates for the inclusion of some form-focus in a combination of
implicit and explicit instruction, within the communicative setting. Biblical Hebrew/Modern Hebrew
contrastive information can be introduced in written form without compromising the monolingual
environment.
The study also offers examples of classroom activities and exercises that demonstrate how to conduct a
BH lesson in an immersive setting, using one of the phenomena highlighted in the contrastive analysis,
the wayyiqtol verbal forms. In addition, suggestions are made of how to introduce contrastive information
into an immersive BH classroom setting. These lessons are presented as part of a potential pre-reading
preparatory course for the book of Ruth.
Keywords: Biblical Hebrew, Modern Hebrew, Language Immersion, Communicative Language Teaching,
Contrastive Analysis, Crosslinguistic Influence
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CHAPTER 1: INTRODUCTION
RELEVANCE AND PURPOSE OF THIS STUDY
Communicative competence has been identified as the most important factor for language
acquisition and has caused a paradigm shift in how languages are taught. [Larsen-Freeman,
2013:135] Out of a need for communicative proficiency, communicative language teaching
(CLT) began to develop in the 1980s, which focused on language as a function of
communication rather than a mere mastery of grammatical structures. [Richards & Rodgers,
2014:105] Various methodologies began to develop within the communicative approach and
over time the benefits of these methods for ancient language acquisition have been recognised.
These communicative methods have been applied modestly in the teaching Latin and Greek,
and more recently in Biblical Hebrew (BH). [See for example, Gruber-Miller, 2006 and Overland,
2004 & 2011] There are several issues unique to teaching ancient ‘dead’ languages using
communicative methods as compared with living languages, for example, limited corpuses and
lack of native speakers. Another issue, which is unique to teaching BH, is that unlike Latin and
Greek, Hebrew has already been ‘revived’ in the form of Modern Hebrew (MH1). For BH learners
that have MH as their second language (L2) the typological closeness of MH to BH can be both
an advantage and disadvantage due to crosslinguistic influences (CLI). MH has a unique
relationship with its ancient sources since it is still very rooted in and dependent on them. From
the perspective of the writing system and many grammatical features there is no clear
separation between Classical Hebrew (Biblical, Mishnaic, and to a lesser extent Medieval
Hebrew) and MH. Although MH is still developing, there remains a convergence with BH.
Therefore, when speaking MH a great deal of BH is used but the opposite is also true; when
trying to speak BH, one can naturally incorporate a lot of MH because the separation is not

There is debate as to whether ‘Modern Hebrew’ is an appropriate term; however, since the debate is not relevant to this study I have
adopted the more common term ‘Modern Hebrew’ for simplicity’s sake. For more information see, e.g. Matras & Schiff, 2005.
1
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strict. With the changes in lexical meanings and grammatical structures that have evolved over
time it can be difficult to grasp the original meaning in BH when one has a preconceived
understanding from MH. This is where the need for philology becomes apparent. A
communicative method of language pedagogy does not have time or enough tools for an indepth philological study, that is, analysing the meaning in context. Since BH and MH share
similar linguistic features a contrastive analysis (CA), if presented correctly, could help to define
the boundaries between them. Such a CA could be a very helpful tool for BH pedagogy by
highlighting relevant similarities and differences, which can assist teachers to raise learner
awareness of the crosslinguistic influences in order to facilitate BH learning. This study aims to
make these goals more concrete.
The central question in SLA research about second language instruction is what type of
linguistic input and what kind of learning environment is optimal for L2 acquisition. [Loewen,
2017] This study will attempt to determine what type of linguistic input comprises essential
information BH students who know MH need to know, firstly to acquire BH and secondly, to
prevent negative CLI from MH. It will explore how to adapt the communicative learning
environment, with respects to teaching methods, to BH pedagogy. The current chapter will take
a brief look at CA and CLI in the light of the historical evolution of second-language acquisition
(SLA) theories and approaches to L2 teaching and the relevance of CA within contemporary
theories of SLA. It will also examine the closeness of BH and MH and the necessity to define the
similarities and differences of their linguistic systems. Next, the current state of BH pedagogy
with respects to CLT methods is addressed. The chapter ends with a description of the corpus
and methodology. Chapter 2 will present the results of the CA between BH and MH; and finally,
chapter 3 will review which methods and techniques within the CLT approach are relevant to this
study and why. It offers examples of classroom activities and exercises that demonstrate how to
conduct a BH lesson in an immersive setting and makes suggestions of how to raise learners’
awareness of CLI from MH by applying the results of the CA.
8
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CONTRASTIVE ANALYSIS AND ITS ROLE IN BIBLICAL HEBREW PEDAGOGY

Contrastive analysis and in the light of changing theories of language
CA is a branch of applied linguistics that aims to analyse and describe the similarities and
differences between a pair of languages. CA has found its place in comparative language
studies, especially in combination with other linguistic techniques, such as typology; or as part
of research on translation in computer-based parallel-text analysis of large corpora, which uses
translated L2 texts and comparable L1 texts to compare linguistic features and their frequencies
in language pairs. [Köning, 2012:1; Mcenery & Xiao, 2007:1] The original CA hypothesis aimed
to predict all language difficulties that L2 learners may experience due to ‘interference’ from their
L1 but it was abandoned as a theory due to lack of empirical evidence. L1 interference was
later established as only one of the sources for learner errors in L2. [Ortega, 2009:53; Köning,
2012:1] In addition, contemporary SLA findings have since proved that errors are not always
inhibitive but are a necessary part of the learning process. [VanPattern and Williams, 2015:22]
The term ‘interference’ is increasingly being replaced by the term ‘crosslinguistic influence’ so
as not to be confused with ‘interference’ as defined by behaviourists and structuralists, a notion
that implies that L1 hinders L2 learning. [Ortega, 2009:30] Evidence suggests that L1 is not the
only influence on additional language learning (L2, L3 etc.) but that all previously learned
languages can be a source of transfer. [Ellis, 1994: 300; Ortega, 2009:53] Typological
closeness of the previously learned languages was found to be the deciding factor for
predicting the source of CLI, due to formal similarities between languages (so-called ‘false
friends’). [Ortega, 2009:48-49; Benson, 2002:69] CLI can be both positive and negative, in
other words, it can either accelerate or inhibit L2 development, not only inhibit as was previously
thought. [VanPattern and Williams, 2015:20] Transfer can occur at all levels, including lexicon,
phonology, morphology, syntax and pragmatics. [Benson, 2002:69]

9
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This is particularly evident with respects to the unique BH-MH language pair in which MH
continues to convergence with BH. The proximity of BH and MH can be both an advantage and
a disadvantage to learners of BH (L3), who have already acquired or are learning MH (L2),
because of CLI from MH due to typological closeness.2 Positive transfer from MH is substantial,
enabling MH speakers to read a BH text such as a simple narrative and understand a significant
amount. At the same time, apparent proximities of the languages can create confusion for
learners, in other words, what seems to be similar may in fact be different. For example, the BH
narrative past form wayyiqtol may be confused with the MH yiqtol expressing future tense due to
their similar morphology; or a lexeme may have undergone a semantic shift having the same
form but a different meaning. CA as an analytical tool for describing language pairs can be of
great value when trying to define the boundaries between BH and MH by mapping out their
similarities and differences.
The CA hypothesis as rooted in structural-behavioural SLA overlooked the communicative
aspects of language learning by oversimplifying the learning process, viewing both L1 and L2
acquisition as learning a set of language habits. [VanPattern and Williams, 2015:17-22; Du,
2016:16]. Classroom instruction was centred on L1/L2 contrasts particularly to explain the
meaning of the L2, translation was used extensively (e.g. the Grammar-Translation Method3) and
students were not encouraged to speak. In reaction to the behaviourist approach some took a
minimalist view, such as Newmark and Reibel (1968: 159), who postulated that L1 has little
influence on L2 development and that learners only fell back on their L1 where they had gaps in
their L2 knowledge. [Quoted in Du, 2016:17] The minimalist view seemed to imply that L2
learners should acquire the L2 the same way as children acquired their L1 following their own
‘internal syllabus’, rather than relying on their L1; and therefore, teaching curricula should
maximise L2 input and avoiding the use of the L1 in L2 classrooms altogether. [Du, 2016:18;
If you can speak BH in addition to MH one would be hesitant to say that you speak an additional language, it may be more appropriate
to call MH and BH L2a and L2b, respectively, but for simplicity’s sake we will refer to BH as the L3.
2

3

See Du, 2015:30 for a description of the Grammar-Translation Method.
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Benson, 2002:68] As a results, instruction became exclusively in the L2 and L1 contrasts were
abandoned.
However, L1 and L2 development processes are different in many respects, e.g. while L2
development builds on skills that were learned in the L1, L1 development relies fully on the
child’s internal “universal grammar” or built-in language ability, a situation that is impossible to
recreate.4 [Du, 2016:28] Therefore, the role of L1 on L2 continued to be discussed extensively in
the literature and it is now generally accepted that transfer does occur. [Benson, 2002:68]
According to Ellis (1994) the importance of learners’ prior linguistic knowledge in L2 acquisition
cannot be ignored and any theory that does so is incomplete. [Ellis, 1994: 300]
In reaction to the CA hypothesis the Interlanguage theory was formed by Selinker (1972) and is
an important term when explaining learner cognitive processes. Ellis pointed out that it ‘was the
first major attempt to provide an explanation of L2 acquisition’. [Ellis, 1994: 350] Selinker
argued that the L2 utterances produced by the learner were different to those which a native
speaker would produce and he hypothesised the existence of a separate linguistic system, now
known as the interlanguage. This was the first time that the learner’s imperfect L2 system was
understood as a dynamic, autonomous system and it caused a revolution in L2 research and
teaching. [Du, 2016:21] Selinker also believed that the development of interlanguage was
different from the first-language development because of “the likelihood of fossilization in the
second language”, which is the state in which a learner’s interlanguage fails to develop despite
exposure to the target language (for a review see McLaughlin, 1987:110-112).
Krashen (1982) made a distinction between two pathways to language competence,
subconsciously by ‘natural’ acquisition during communication or by a conscious learning
process to gain metalinguistic knowledge. Unlike the CA hypothesis, which emphasised
conscious learning of L1/L2 differences, Krashen took a minimalist view to the role of L1 in L2

4

Dodson (1972: 59) makes an important list comparing child and adult differences in language learning skills. See in Du, 2016:28.
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acquisition, which sees errors as gaps in L2 knowledge and not from L1 ‘interference’. He
believed that all that was needed to overcome crosslinguistic ‘interference’ is copious amounts
of comprehensible input to fill in these gaps, which would results in subconscious acquisition of
the L2. [Du 2016:18; Krashen and Terrell,1983: 41]

Contemporary contrastive analysis and its implications for L2 pedagogy
In recent literature on SLA pedagogy there has been a renewed interest in L1/L2 contrastive
instruction to learners with the same L1. The primary focus is to determine whether increasing
learners’ crosslinguistic awareness, by drawing their attention to L1/L2 differences using
contrastive information, would facilitate L2 learning. [Du, 2016:20] Unlike the earlier teaching
methods that used L1 contrasts rooted in behaviourist-structuralist rationale, contemporary
versions of CA embed contrastive information within CLT methods. For example, Kupferberg &
Olshtain (1996) investigated linguistic features known to be problematic for L1 Hebrew speakers
learning L2 English. Their study revealed that “learners who participated in communicative
tasks within which L1/L2 contrastive information was provided outperformed learners in a control
group on grammatical judgement, recognition and production tasks.”
Ammar, et al. (2010) performed a study on scholars who were taught English (L2) in an
immersive setting, with a pedagogical approach that “focused on communication rather than on
formal grammar instruction, bringing little attention to language form or accuracy via either
instruction or corrective feedback.” They investigated whether explicit grammar instruction
would improve L2 development and found that scholars who were unaware of their L1 and L2
grammatical rules, were also unaware of differences between the languages and therefore the
implicit grammatical rules from their L1 unconsciously affected their L2 performance. They also
found a positive correlation between students’ awareness of L1–L2 differences and their ability
to correctly judge and form grammar in the L2. [Ammar, et al., 2010]5

5

See also Doughty, 1991; James, 1996 and Kupferberg, 1999
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These studies support the claim that learners make cognitive comparisons between the L2 form
they have noticed and their L1 form; and it also supports the approach that providing contrastive
information may be beneficial to L2 learning and teaching. [Du, 2016:21; Kupferberg 1999: 212]

The role of metalinguistic knowledge in communicative language teaching
The role of grammar instruction within CLT remains a controversial topic and the lack of
consensus suggests a need for further research.6 The communicative approach to language
teaching caused a shift from explicit focus on the language itself towards learners using
language to express their own meaning through interactive group or pair work. [LarsenFreeman, 2013:135] Krashen (1981, 1982) claimed explicit grammar instruction has no effect on
L2 ‘acquisition’, which operates without the learner’s awareness. Long (1991) argued that
grammar instruction should not be abandoned entirely. He proposed the ‘focus on form’7
approach in which attention is drawn to grammatical forms with in natural communication. In
other words, making learners aware of a grammatical form that they are already able to use
communicatively. Currently, most researchers would agree on some degree of ‘focus on form’
but discussions on how this should be implemented meet with a great deal of disagreement.
[Larsen-Freeman, 2015:271; Spada & Lightbown, 1990] Ortega (2009) notes that grammar
instruction cannot override the natural development process but it has been shown to improve
accuracy and rate of learning for both morphology and syntax. [Ortega, 2009:143] In addition,
L1/L2 contrasts can help students ‘notice’ structures that otherwise would have escaped their
attention, and thereby prevent fossilisation of incorrect interlanguage patterns. [Larsen-Freeman,
2015:266; Ammar, et al. 2010:142, Schmidt, 2010]

6

For a selective review on grammar learning and teaching see Larsen-Freeman, 2015.

Long (1991) differentiates between ‘Focus on Form’ and ‘Focus on Forms’; the latter refers to traditional methods that focus exclusively
on teaching grammatical forms as separate units.
7
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CROSSLINGUISTIC INFLUENCE OF MODERN HEBREW ON
BIBLICAL HEBREW ACQUISITION
Before discussing which BH grammatical forms should be taught to MH (L2) speakers, or the
broader issue of how these forms should be introduced, it is necessary to establish whether a
definition of the boundaries between BH and MH is needed. In other words, is CLI from MH
significant in BH acquisition? We have already established that typological closeness is the
deciding factor on which previously learned language will influence the acquisition of an
additional language. The BH-MH language pair is unique, it is unlike any other ancient-modern
language pair due to its discontinuity in history and the active inclusion of BH in MH corpus, and
their closeness is such that one can easily incorporate forms from one language into the other.
CLI from MH becomes particularly evident when students try to speak BH, only to find their
interlanguage is peppered with MH. So why speak BH anyway?

Communicative approach to Biblical Hebrew pedagogy
Reconsideration of teaching methodologies to promote teaching ancient languages as spoken
languages is important not only for the benefits provided by SLA research but also for the
survival of classical language programs in educational institutions and for the retention of
student interest in ancient languages.8 In addition, there are inherent challenges to overcome
when analysing ‘dead’ languages such as BH, including the limited corpus and the lack of
native speakers. Native speaker intuition is crucial within formal linguistic approaches and with
no one to provide intuitive judgements our source of knowledge on the internalised grammar is
limited to the text. CLT methods and other SLA techniques when applied to ancient language
acquisition aim to bridge this gap by reviving a ‘dead’ language into a spoken one again.
Hornkohl (2014) argues that no matter how effectual our immersive and communicative curricula
are we cannot escape “the crucial truth that there exists no native population among whom we
8

See, for example, Carlon (2013) for an opinion on modernising Latin instruction and Koutropoulos (2011) on Greek.
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can send them to become fluent in the target language.” In other words, ancient languages
cannot be taught as communicative languages in the full sense that SLA research speaks of
communicative goals, however, the advantages of the methodology still outweigh the
challenges. It is important for students to relate to BH as an authentic, ‘living’ linguistic system
for instruction to be effective; and therefore, a spoken component is important to help achieve
this goal. [Hornkohl, 2014, 2015] Consequently, there is a growing interest in teaching BH using
communicative methods. The current study aims at institutions in which both BH and MH are an
important part of the curriculum and particularly to those which have a preference for SLA type
methods. Therefore, alongside the growing openness to incorporate SLA methodology to BH
pedagogy there is a growing need for studies that validate the use of SLA methodology in
teaching BH and examine surrounding issues like cross-linguistic influence from MH.

Modern Hebrew as a communicative language component
Holmstedt, when discussing the comparative value of MH asks: “Can and should we use it to
help us understand ancient Hebrew?” [Holmstedt, 2006:14] There are a number of issues that
one should consider, like the changes in lexicon and grammatical structures, but also the
existence of two different registers, the literary and colloquial MH. He concludes that, “If literary
registers of the modern language are the most appropriate with which to compare BH then
colloquial Israeli Hebrew and the processes by which it emerged are mostly irrelevant for
comparative studies.” [Holmstedt, 2006:14] This study focuses on mainly on literary, or
prescriptive MH.
Due to the lexical and grammatical similarities between the two languages, BH instruction can
be supported with MH as a spoken language component to compensate for the communicative
deficiency. It can be a very effective tool to overcome the time pressure and need to become
fluent as soon as possible. Students can benefit greatly from learning MH; however, there are
significant differences that must be learned, especially those related to syntax and the
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grammatical semantics of non-lexical issues (such as the verbal system) so as not to impose
modern features back onto the early stages of the language. Having MH in the background can
make it more difficult to assimilate the BH syntax. Some have overcome this by starting with BH
instruction first and once it is internalised MH learning can commence. [Buth & Alley, 2018]
However, how does one decide how much BH the students need to assimilate first, and what
about students who already know MH? Nevertheless, MH acquisition is not enough to produce
BH reading fluency and is not a replacement for communicative BH instruction. [Hornkohl, 2014]

Teaching Biblical Hebrew as a communicative language
Despite the limitations and challenges of teaching a ‘dead’ language such as BH as a living
linguistic system it still has advantages, for example, psycho-linguistics shows that speech also
has a lot to do with reading fluency. A phonological loop develops in the brain when hearing a
sound and speaking it out, teaching the learner to think in BH allowing for a more rapid
understanding, which greatly improves reading skills. [Buth & Alley, 2018] Research on
teaching BH as a communicative language is in its infancy and therefore very few empirical
studies are available; however, these techniques have been implemented successfully in
classroom situations. [Alley, 2018; Nahum, 2018, Overland, 2011]
A vast number of introductory BH textbooks and grammars are available and they continue to
proliferate, mostly in English. However, the majority do not vary much from one another nor do
they incorporate CLT approach or methods. Despite the benefit of CLT emphasised in the
standards for Classical Language Learning in 1997, BH lags behind modern L2 instruction and
continues to be limited to grammar instruction and audiolingualism. [Overland, 2011:584]
A few textbooks claim to have MH in mind for the BH student but do not specifically point out
any differences leaving it up to the learner to ‘note the differences’. [Halabé, 2001:1] Brettler
produced a textbook that is not inductive in its methods but is unique in its audience in that it is
aimed at students who have a foundation of MH, and therefore, do not need an introduction to
16
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the basics. Instead, his intension was to offer a supplement that provides the necessary
information for reading the Hebrew Bible. [Brettler, 2002, ix]. His textbook highlights some of the
syntactic differences that set BH apart from MH using traditional methods of BH grammar
instruction, offering mainly parsing and translation exercises.
In 2005, Bergman presented a textbook claiming to apply ‘many of the tools of modern
language acquisition to make learning this classical language an active and inspiring process’.
However, in Holmstedt’s opinion, the textbook failed at its goals since it uses too much English
instead of Hebrew and copious grammatical descriptions, which leaves it rather similar to other
introductory textbooks. [Holmstedt, 2008]
In 2006, Randall Buth introduced a ground-breaking conversational approach in his work ‘Living
Biblical Hebrew’. [Buth, 2006b] Another project that emerged in 2006 was the ‘Cohelet Project’,
which aimed at constructing a curriculum using the communicative approach.9 This innovative
project showed accelerated language acquisition, extended retention and increased reading
effectiveness. [Overland, 2011:585]
In 2013 Cook and Holmstedt introduced a BH text that takes a more communicative approach.
They admit to realising the limitations of SLA methods in ancient language acquisition (e.g. the
limited corpus) and claim to have created a balance by combining more traditional grammar
exercises with exercises that induce the students to produce and interact with the language in
several ways. [Cook and Holmstedt, 2013:i]
Explicit grammar teaching, such as the Grammar-Translation Method, continues to be used in
BH instruction where the purpose of L2 learning is to understand literary texts rather than to
speak the language. [Richards and Rodgers 2001:6–7] Part of understanding a language fully is
being able to produce it by speaking. Failure to incorporate the advantages of communicative
competence in ancient language acquisition could possibly be due to misunderstanding the

9

The Cohelet Project, https://sites.google.com/a/ashland.edu/cohelet/what-is-clt
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goal of oral fluency, which is not ultimately for conversation but rather for mastery of the
language itself with the ultimate goal of fluency in reading. Lloyd correctly points out that “this
primacy of the auditory in encoding meaning may be overlooked when teaching and learning
ancient languages because its ancient usage at least has only been recorded in written form
and because of uncertainties over pronunciation.” [Lloyd 2017:32] Another reason is the lack of
teachers trained in communicative techniques. [Overland, 2011:585] Perhaps the most
poignant reason is the relatively small pool of publications proving the validity of these
techniques when applied to ancient language acquisition, especially with respects to BH, due to
the novelty of this field.

A comparison of Biblical and Modern Hebrew
Hebrew, like all languages, has undergone many changes resulting in a language today that is
very different to that of the Bible. These changes have affected all components of the linguistic
system, to such an extent that the overall grammatical and lexical structure is new [Kutscher
1982:243-245] Despite the initial efforts of the revivers of Hebrew to preserve the Semitic nature
MH is heavily influenced by Indo-European languages; consequently, some question whether
MH can still be considered a Semitic language.10 [Sáenz-Badillos, 1993:277] Whether MH can
be classified as a new language is often been disputed. [Sáenz-Badillos, 1993:272] The novelty
of the language was pointed out in the 1950s by H.B. Rosen and H. Blank and was met with
much resistance. Gradually this view was accepted into scholarly consensus. [Reshef,
2000:note 7] Nevertheless, there are still many similarities between the linguistic systems of BH
and MH. Holmstedt notes that rejection or ignorance of the comparative value of MH data to
help us understand BH “does not take seriously the continued existence and development of
literary Hebrew within numerous pre-twentieth century Jewish communities nor that Hebrew was
used as a “Jewish lingua franca” both within the Diaspora and Palestine well before BenSee for example Wexler, P. (1990) The Schizoid Nature of Modern Hebrew: A Slavic Language in Search of Semitic Past.Wiesbaden:
Otto Harrassowitz.
10

18

M.A. THESIS: CONTRASTIVE ANALYSIS BETWEEN BIBLICAL & MODERN HEBREW

Yehuda". [Holmstedt, 2006:14] BH continues to plays a central role in Israeli education and
culture and MH, as prescribed by the Academy of the Hebrew language and promoted by the
education system, is permanently rooted in and nourished by Classical Hebrew. It should be
noted that due to a process of secularisation and other influences MH has a noticeable diglossic
gap between its colloquial or normative prescriptive forms. As mentioned before, this study will
not deal with the issues of diglossia but will deal only with prescriptively correct Hebrew.

Lexicon and Semantics
The Strong’s Concordance identifies 8,674 words in the Hebrew Bible. This is a rather limited
vocabulary upon which to revive a language. As a result, Eliezer Ben-Yehuda used these
biblical words together with Mishnaic Hebrew words and where there was no Hebrew equivalent,
loaned words from Arabic in order to preserve the Semitic character of Hebrew. [Sáenz-Badillos,
1993:270] The loaning of words is not a phenomenon new to MH but words were loaned in the
same way in the biblical period. [Schwarzwald, 2010:214] Since BH vocabulary is very limited
the creation of new words has been a pressing issue since its revival, and it is the area the most
open to innovation. As is the case in every language, vocabulary is an area which is constantly
changing as new words are needed to describe the changing culture. [Sáenz-Badillos,
1993:286] At times the precise sense of less used Biblical words were enriched with new
meaning, especially those of hapax legomena. [Sáenz-Badillos, 1993:271, Reshef, 2000:2]
Other words have changed their meaning completely, e.g.  בית אבותin BH (literally father’s
house) meant family; today it is used to refer to an old age home. It follows, therefore, that MH
speakers would need to take care not to assume they know the precise sense of biblical words
since they may have undergone a semantic shift. However, out of the 1000 most frequently
used words in MH, 800 of them come from BH, which makes knowledge of MH a useful tool for
BH students as long as they are made aware of these changes.
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Orthography and Phonology
BH in its Tiberian Masoretic transmission contains diacritical pointing, or niqqud that indicates
vocalisation. During the revival process of Hebrew a decision was made to leave the written
language unpointed, much like the consonantal orthography of the ancient text in the original
manuscripts, with the exception of matres lectionis in cases that could be ambiguous. [SáenzBadillos, 1993:283] Many changes have occurred to the phonology of MH and it is difficult to
reconstruct the pronunciation of Biblical times. Therefore, when teaching BH in an immersive
setting a MH pronunciation is used and not any reconstructed pronunciation. Issues of
vocalisation in general are complexed issues and will not be dealt with in this study.

Morphology
According to many scholars, the basic morphological system of MH, which is based on BH
remains intact. The basic system of roots and vocalic patterns - binyanim for verbs and
mishkalim for nouns - is rather stable, although some new prefixes and suffixes are used in MH,
especially for nouns. [Schwarzwald, 2010:214] For BH students that know MH, there are some
significant morphological differences they should be made aware of; therefore, several of these
differences will be discussed in Chapter 2.

Syntax
The main difference that distinguishes BH from MH is syntax but MH has preserved some of the
syntactic forms of BH. The following is a brief summary of some of those similarities with
examples take from the book of Ruth11. The syntactic differences will be discussed in Chapter
2. a) The adjective comes after the noun and the demonstrative pronoun follows, e.g. Ruth 3:17
BH: שֵׁ שׁ־הַשְּׂ ע ִ ֹ֥רים ה ֵ ָ֖אלֶּה, MH:  ;שש מידות גרעיני השעורה האלהb) The numeral comes before the
noun, e.g. Ruth 1:4 BH:  ְכּעֶשֶׂ ר שָׁ נִיםMH: כעשר שנים. [Gesenius, 1983§134]; c) There is
generally agreement between the predicate and the subject in gender and number, e.g. Ruth

11

The MH translation is from HaEdut, Danielson, 2006 (see Methodology).
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1:22 BH:  ְו ֵ֗המָּה ֚ ָבּאוּ ֵ ֣בּית לחםMH:  ;הן הגיעו לבית לחםd) The definite direct object requires the
addition of את, e.g. Ruth 1:6 BH:  כִּ ֽי־פ ַ ָ֤קד יְהוָה֙ אֶ ת־ע ַ֔מּוֹMH:  ;שה' בירך את עמוe) the construct
state occurs very frequently in BH, e.g. in Ruth 1:2 BH:  שֵׁ ם אִ שְׁ תּוֹ, שֵׁ ם הָאִ ישand also occurs in
MH:  שם אשתו,שם האיש. In a class of student with a background in MH it is not necessary to
provide explicit instruction about phenomena that have been preserved such as the examples
above, rather, the focus should be on the differences in BH syntax.

Do Modern Hebrew speakers understand Biblical texts?
It is a common view that BH is easily understood by MH speakers. [Kutscher 1982:298]
Although the majority of the lexicon in the Bible seems familiar to Israelis, they are mostly
unaware of the structural differences and tend to understand BH from a contemporary
perspective. [Reshef, 2000:1,2,6] Some of the changes in semantics are so subtle that “the
native speaker runs the risk of misinterpreting the text or failing to notice some meaningful
linguistic features.” [Muraoka 1995:2] Zuckermann insists that MH is a new language and
suggests that BH should be taught like a foreign language in Israel: “employing the most
advanced alternative applied linguistics methods of second language teaching.” [Zuckermann,
2010:4] He endorses MH ‘translations’ of the Hebrew Bible arguing that there is a need for such
translations and that their mere existence gives MH the standing of a language in its own right.
“The bottom line,” he says, “is that Israelis misunderstand the Hebrew Bible.” [Zuckermann,
2010:6] Although not everyone may agree with Zuckermann's extreme view it does draw
attention to a need to clarify the differences between MH and BH. In addition, since MH has
many differences to BH, it supports the approach of teaching BH as spoken language in
addition to, or rather than MH. Either way, the fact remains that many BH students already know
MH (L2), which is also useful for access to BH commentaries and extra biblical texts that are in
MH; therefore, there remains a need to clarify their boundaries, especially for non-native
speakers.
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Modern Hebrew translations of the Hebrew Bible
Two different projects undertook to translate the Bible into MH, Tanakh RAM [Ahuvia, 2010] and
HaEdut [Danielson, 2006]. These translations are worth mentioning since their very existence
serves to highlight the challenges of understanding BH. This endeavour stirred up much
controversy; one being that although the thought behind it was to make the Bible more
accessible and stir interest, especially among the youth, there is a danger that the connection to
the sources will be lost. [Roach, 2006] Others considered it downright heretical. [Rotem, 2008]
Nevertheless, these projects are useful as a research tool to examine their linguistic variations.
In summary, although some scholars demonstrated that BH and MH basic morphological
structure is very close, others emphasise their differences. The literature supports the need to
clarify the differences between the two linguistic systems and it follows that such clarity would
be helpful when teaching BH to students who know MH. As far as I am aware, there have been
no contrastive linguistic analyses that compare the BH text to a MH translation.

CORPUS: THE BOOK OF RUTH
Two corpora were chosen for this study, the Masoretic text (Westminster Leningrad Codex WLC)12 of the book of Ruth and a modern translation equivalent called [ העדותHaEdut,
Danielson, 2006].13 Ruth is mainly narrative and direct speech quoted within the story and has
often been used as a target text for beginner students of BH. [Holmstedt, 2010:2] Using a MH
translation of the biblical text for language comparison controls for certain variables, e.g. culture
and context. Two texts of different languages are never fully equivalent under any
circumstances, since all language is culturally relative. However, BH is part of the MH corpus
and has continually been part of Jewish culture and education and therefore the cultural and
contextual aspects will be similar. Moreover, it is more methodologically strict to use a well“Modern Bible software such as BibleWorks, Accordance and Logos all have electronic editions of the Leningrad Codex
based on the text created by the Westminster Theological Seminary, and referred to as the Michigan-ClaremontWestminster Electronic Hebrew Bible.” https://biblemanuscriptsociety.com/Bible-resources/Bible-manuscripts/LeningradCodex
12

Note: the Tanakh RAM project is incomplete and therefore does not yet contain a translation of Ruth, for this reason only the alternative
translation, HaEdut, is used in this study.
13
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defined corpus (in this case a MH translation of Ruth) than to rely on one's own intuition. Dating
the language of Ruth has been problematic since the language contains elements of both of
Classical and Late Biblical Hebrew. [Holmstedt, 2009a:2] Certain forms and expressions that
appear in Ruth are characteristic of post-biblical Hebrew, for example, instead of the biblical
expression:  ״לקח אישה״the phrase ֙( ַויִּשְׂ ֣אוּ ָל ֶ֗הם נָשִׁ יםRuth 1:4) is used; some words end with a
paragogic nun, e.g., 2:8 BH:  תִ דְ בּ ִָ֖קיןinstead of  תִ דְ ָבּקִיand there is interchanging of masculine
and feminine pronominal suffixes, such as,  ְלכֶםinstead of ( ְלכֶןRuth 1:9, 1:11), and conversely,

 ְלהֶןinstead of ( ְלהֶםRuth 1:13). [Bar-Asher, 2008:1] Holmstedt suggests that the author
deliberately included these features to colour the language of the characters. [Holmstedt,
2010:§4] Perhaps Ruth is a good example of the diversity there is in BH since the BH corpus
itself is diachronic having been written over an extensive period of time.

METHODOLOGY
Contrastive analysis of Biblical and Modern Hebrew by parallel text alignment
A verse by verse parallel text alignment of the Masoretic (WLC) and a MH translation equivalent
( )העדותof the book of Ruth was performed. (The alignment can be found in Appendix A.) A
database of key similarities and differences in morphology and syntax was formulated by
identifying and mapping them out in the context of the parallel texts of Ruth. (A database
containing selected phenomena can be found in Appendix B.) Phenomena that are identical in
BH and MH are not discussed. A list of key phenomena that set BH apart from MH was
compiled from the overlap of the database in this study with information from the literature and
from curricula of beginner BH courses.14 From this list of key phenomena, a CA describing the
similarities and differences between the two systems was performed and the results are
presented in Chapter 2. All examples presented in the charts contain one typical BH
phenomenon within the relevant clause, which is contrasted with the equivalent MH clause. To
see each clause in the context of the full text see the BH-MH text alignment in Appendix A.
14

See the bibliography for a list of the textbooks used.
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CHAPTER 2: CONTRASTIVE ANALYSIS
The following chapter presents the key morphological and syntactic differences between BH
and MH in the book of Ruth that were highlighted in the CA. Hebrew words in the cited phrase
that are in [brackets] represent the Qere.

MORPHOLOGICAL PHENOMENA THAT CHARACTERISE BIBLICAL HEBREW

Lengthened and shortened verbal forms
The lengthen form of the verb is a salient features of BH and no longer exists in MH. The
lengthened imperative is produced by the addition of the paragogic suffix ָה-, such as סוּרה
ָ from

 סוּרand  שְׁ בָהfrom ( שֵׁ בRuth 4:1), and  ה ִַגּ֣ידָ הfrom ( ה ִַגּ֣ידRuth 4:4). When the paragogic suffix is
added to the imperfect form (or more correctly the jussive) the cohortative is formed, such as

( אֲ ַלקֳטָ הRuth 2:2) or  ֵ ֽא ְלכָהand ( אֵ דְ עָהRuth 4:4). [Gesenius, 1983§108]
1. Lengthened form of the verb

. האיש בא וישב." שב כאן,"בוא: בועז אמר לגואל4:1

וּרה שְׁ בָה־פֹּ֖ה פְֹּלנִ֣י אַלְמ ֹ ִנ֑י ַו ָ ֖יּסַר ַויּ ֵֵשֽׁב׃
ָ  וַיֹּ֛אמֶר ֥ס4:1

 אמור לי כדי, אם לא. עשה זאת, אם תסכים לגאול4:4
שאדע

ִם־ֹלא יִגְ ַ֜אל ה ִַגּ֣ידָ ה ִ֗לּי ׳ ְואֵדַ ע׳
֨  אִם־תִּגְאַל֙ ְגּ ָ֔אל ְוא4:4
[ ֙]ו ְֵאֽדְ עָה

 הרשי לי ללכת לשדה לאסוף שיבולים2:2

ָ  ֵ ֽא ְלכ2:2
שּׁ ֳבּ ִ֔לים
ִ ָה־נּ֤א ַהשָּׂדֶ ה֙ וַאֲ ַלק ָ ֳ֣טה ַב

It is generally understood that the lengthened form is either a stylistic variant, a more emphatic
form or a more polite form of the imperative. [Fassberg,1999:7] Fassberg suggests that the
paragogic suffix on imperatives is used when the action of the verb is directed either towards or
for the benefit of the speaker, whereas the  קְט ֹלform indicates an separate action that is away
from the speaker. He concludes, therefore, that the lengthened imperative is a marked form and
that  קְט ֹלis an unmarked imperative. [Fassberg, 1999:13]
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The shortened form of the imperfect, also known as the jussive, is found mostly in the 2nd and
3rd person singular, e.g.  יַעַשׂfrom  יַעֲשֶׂ הin Ruth 1:8; or  יְהִיfrom היֶה
ְ ִ יin Ruth 2:19. [Gesenius,
1983 §48] In MH these lengthened and shortened forms mainly occur in MH poetry but have
fallen out of use in the spoken and written language. The syntactical functions of these forms
and how MH deals with them will be discussed later.
2. Shortened form of the verb

 תבוא ברכה על האיש שהתייחס אלייך כאל מכָּרה2:19

ִירְך בּ ָ֑רוְּך
֖ ֵ  י ִ ְ֥הי ַמכּ2:19

. יעשה אתכן ה' חסד כפי שעשיתן עם המתים ואתי1:8

ָ ]יעַשׂ[ י
ִית֛ם
ֶ ֲשׁר ֲעשׂ
֣ ַ  ׳י ַ ֲעשֶׂה׳1:8
֧ ֶ ְהו֤ה ִע ָמּכֶם֙ ֶ֔חסֶד ַכּא
עִם־ ַהמּ ִ ֵ֖תים ְו ִעמָּדִ ֽי׃

Negative Imperatives
In BH the use of the negative particle  ֹלאin combination with an imperfect is usually used in legal
literature to express instruction or urgency. [Waltke and O’Connor, 1990, §31.5d] This combination
is used in the Book of Ruth where Boaz instructs Ruth not to leave his field ֲבוּרי מ ִֶזּ֑ה
ִ֖ ( ֹל֥ א תַ עRuth 2:8)
and instructs his workers to grant Ruth’s request to glean among the sheaves (Ruth 2:7) and not to
rebuke her ֲרוּ־בֽהּ
ָ ( ֹל֥ א תִ ְגעRuth 2:16).15 BH makes a distinction between the modal yiqtol and the
negative jussive, as in the case in Ruth 2:8 BH:  אַל־תֵּ ְל ִכ ֙יwhich would be Boaz’s wish for Ruth to
stay in his field, whereas ֲבוּרי
ִ֖  ֹל֥ א תַ עwould be a more emphatic expression of the same desire, much
like his instructions to his workers in Ruth 2:16. MH no longer uses the imperfect of prohibition in
combination with  ֹלאand therefore loses this distinction. Instead MH uses the negative particle אַל
with yiqtol, e.g. ( אל תלכי מכאןRuth 2:8) and ( אל תגערו בהRuth 2:16). In MH if  ֹלאis used in
combination with yiqtol, it always refers to the future. In BH the  אַלand imperfect (jussive)

15

The law required farmers to leave the corners of their fields unharvested for gleaners, they were not to pick up that which was dropped

(gleanings), and not to harvest any over-looked produce that had been forgotten when they harvested the majority of a field. (Leviticus
19:9, Leviticus 23:22, Deuteronomy 24:19) Boaz’s instructions went beyond the law to favour Ruth, it is as if he is establishing a new law.
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combination produces the negative jussive, such as in Ruth 1:20 BH: אַל־תִּ ק ֶ ְ֥ראנָה ִל֖י נָע ִ ֳ֑מי, which is
translated the same way in MH: אל תקראו לי עוד נעמי, i.e. ( אל+ yiqtol).
3. Negative imperative

 אל תלכי לאסוף שיבולים בשדות אחרים. בתי, שמעי2:8
ואל תלכי מכאן

 ה ֲ֧לוֹא שׁ ַ ָ֣מעַתְּ בִּתִּ֗ י אַל־תֵּ ְל ִכ ֙י לִלְ ֹקט֙ בְּשָׂדֶ֣ה אַ ֵ֔חר2:8
ֲבוּרי ִמ ֶזּ֑ה
ִ֖ וְגַ ֛ם ֹל֥ א תַ ע

. אל תגערו בה2:16

 וְֹל֥ א תִ ְגעֲרוּ־בָ ֽהּ׃2:16

. "אל תקראו לי עוד נעמי: נעמי אמרה להן1:20

 ו ַ֣תּ ֹאמֶר ֲאלֵי ֶ֔הן אַל־תִּ ק ֶ ְ֥ראנָה ִל֖י נָע ִ ֳ֑מי1:20

Feminine plural imperatives
In MH gender distinction is neutralised in the feminine plural future and imperative forms.
[Schwarzwald, 2011:529] For example, in BH the feminine plural form of the imperative often
has the suffix ָנה- , e.g.  ֔שּׁ ֹ ְבנָהand ( ֵל ְכנָהRuth 1:8, 1:11, 1:12), where as MH uses  שובוand לכו.
4. Feminine plural imperatives
1:8

ִשּׁה ל ֵ ְ֣בית א ָ ִ֑מּהּ
֖ ָ  ֵ ֣ל ְכנָה ֔שּׁ ֹ ְבנָה א1:8

. בנותיי, שובו1:11

 ֣שׁ ֹ ְבנָה בְנ ֹתַ֔ י1:11

 לכו, בנותיי, שובו1:12

;ָ  ֤שׁ ֹ ְבנָה בְנ ֹתַ ֙י ֵ֔ל ְכן1:12

שובו כל אחת לבית אמה

Infinitive construct
The infinitive construct corresponds to the traditional infinitive and has both verbal and nominal
functions. [Lambdin, 1973 §115] It can occur in various constructions with other nouns,
prepositions and suffixes. The infinitive construct  שְׁ פ ֹטin Ruth 1:1 השֹּּפְטִ֔ ים
ַ ‘ בִּי ֵמ ֙י שְׁ ֣פ ֹטthe days of
the judging of the judges’ is redundant and is most likely used to emphasise the chaos that
reigned at that time. [Holmstedt, 2010:52] The MH translation omits the redundancy and
translates only בימי השופטים, which carries the same meaning but without the nuance.
5. Infinitive construct

. היה זה בימי השופטים ובארץ היה רעב1:1

 ַוי ְ ִ֗הי בִּי ֵמ ֙י שְׁ ֣פ ֹט הַשּׁ ֹ ְפ ִ֔טים ַוי ְִה֥י ָר ָ ֖עב בּ ָ ָ֑א ֶרץ1:1

. אל תדרשי ממני לפנות ממך ולעזוב אותך1:16

 אַל־תִּ ְפ ְגּעִי־ ִ֔בי ְל ָעז ֵ ְ֖בְך1:16
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 כאשר. השתיים הלכו עד שהגיעו לבית לחם1:19
.הגיעו לבית לחם פרצה מהומה בכל העיר בגללן

֙ וַתֵּ ַ ֣ל ְכנָה שְׁתֵּ י ֶ֔הם עַד־בּ ָ ֹ֖אנָה ֵ ֣בּית ָ ֑לחֶם ַוי ְ ִ֗הי כְּב ָֹ֙אנָה1:19
ֵ ֣בּית ֶ֔לחֶם וַתֵּ ֤ה ֹם כָּל־ ָהעִי ֙ר ֲעלֵי ֶ֔הן

. ציוויתי על הקוצרים לא לפגוע בך2:9

 הֲל֥ וֹא ִצ ִוּ֛יתִ י אֶת־ ַהנְּע ִ ָ֖רים ְל ִבל ִ ְ֣תּי נָג ֵ ְ֑עְך2:9

The infinitive construct can receive pronominal suffixes that act as the subject of the verb or the
object of the verb. When it attaches its subject, e.g. Ruth 1:19 BH: עַד־בּ ָ ֹ֖אנָה, it is modified into a
clause in MH: עד שהגיעו. When the infinitive construct attaches an object, e.g. Ruth 1:16 BH:

 ְל ָעזְבְֵךand Ruth 2:9 נָ ְגעְֵך, the infinitive in construct with - לcan be used in MH, e.g. Ruth 1:16
 לעזוב אותךand Ruth 2:9 לפגוע בך, with the object attached separately, in this case to either the
object marker  אתor a preposition, respectively. In MH the infinitive is always in construction
with - לand is rarely attached to other prepositions. When attached to - לit has a similar form
and meaning to the BH infinitive. [Brettler, 2002:175]
When in construction with the preposition  ְכּ, e.g. Ruth 1:19  כְּבֹאָנָהthe infinitive construct
becomes a temporal clause expressing a commencing action. The phrase  עַד־בֹּאָנָהserves as a
temporal adjunct to the verb וַתֵּ ַל ְכנָה. MH changes these constructions into full subordinate
clauses, e.g. Ruth 1:19  כאשר הגיעוand עד שהגיעו.
Negation of an infinitive construct is usually with  )לְ( ִבלְתִּ יas can be seen in Ruth 2:9 ְתּי נָג ֵ ְ֑עְך
֣ ִ  ְל ִבל.
In MH the negation is achieve by using the negative particle  לאwith the infinitive, Ruth 2:9 MH:

לא לפגוע בך.

Infinitive absolute
The infinitive absolute has fallen out of use in spoken MH and is rarely used in literary Hebrew.
The function of the infinitive absolute is to intensify the finite verb, to serve as a command or as a
finite verb. [Waltke & O’Connor, 1990:§35.2.1a] It is usually used paronomastically with a finite
verb that shares the same stem creating a play on words, which is emphatic. [Waltke &
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O’Connor, 1990:§35.2.1c] For example, in Ruth 2:16 BH:  שׁ ֹל־תָּ ֥שׁ ֹלּוּthe infinitive absolute  שׁ ֹלis
followed by a modal imperfect (yiqtol form) of the same root indicating obligation. The
combination of the infinitive absolute and the word  גַּםindicates that Boaz is emphasising his
instructions to his workers. [Holmstedt, 2010:136] The root .ל.ל. שwhen used elsewhere means
‘to plunder’ but the sense of ‘to pull out’ is suggested in this context. [Brown-Driver-Briggs, 2006]
In the MH translation the rhetoric  שׁ ֹל־תָּ ֥שׁ ֹלּוּis replaced by an imperative but the emphasis on his
instructions is lost.
6. Infinitive absolute

 הפילו למענה שיבולים מהחבילות שבידיכם2:16

 וְגַ ֛ם שׁ ֹל־תָּ ֥שׁ ֹלּוּ ָל֖הּ מִן־ ַה ְצּב ִ ָ֑תים2:16

The relative particle
The extensive use of  אֲ שֶׁ רand its components is characteristic of BH, e.g.( עַד אֲ שֶׁ ר1:8) כַּאֲ שֶׁ ר
(2:9) ( מֵאֲ שֶׁ ר2:2) ( אַחַר אֲ שֶׁ ר1:13). In MH the proclitic - ֶ שׁfrequently replaces the relative particle

אֲ שֶׁ ר, e.g. Ruth 2:19. The proclitic is used ubiquitously in MH and is usually synonymous with
 אשׁרbut is not always interchangeable. Although - שׁis attested in BH it is very rare. [Gesenius,
1983, §36]
7. Relative particle

.” "שמו של האיש שעבדתי אצלו היום הוא בועז2:19

שׁ אֲ שֶׁ֨ ר ע ִ ָ֧שׂיתִ י ע ִ֛מּוֹ הַיּ֖ וֹם ֽבּ ֹעַז׃
֙  ו ַ֗תּ ֹאמֶר ֵ ֤שׁם ָהאִי2:19

SYNTACTIC PHENOMENA THAT CHARACTERISE BIBLICAL HEBREW

Tense and aspect
The BH verb has a complexed function, where one verb form can perform various functions, and
conversely, different verb forms can serve similar functions. The wayyiqtol forms are the most
frequently used verbal form and their function is to express consecutive past events primarily in
narrative, thereby linking one event in the narrative to the next. [Waltke & O’Connor 1990:544–
547] In most cases, wayyiqtol is identical in meaning to BH qatal, that is, expressing a
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completed action or past event. [Brettler, 2002:172] A narrative sequence can be interrupted by
the conjunction ְ וfollowed by a non-sequential tense, such as qatal or the participle, in order to
express new information, such as background or to introduce a new character or event.
[Nahum, 2018a: ]קדFor example, Ruth 1:1-6 has a cascade of wayyiqtol that thread together the
background information of the story, starting with the  ַויְהִיform, which introduces the narrative,
until the sequence is broken by the non-sequential qatal verb מעָה
ְ ָ שin verse 6, which marks the
end of the background information and brings Naomi to the forefront of the narrative. The
wayyiqtol form is characteristic of BH and is no longer used in MH. As a result, the temporal use
of the verb forms is different in MH expressing tense, whereas the aspectual distinctions are
more prominent in BH. MH uses only qatal throughout the entire sequence and there is no wawsequence in MH that connects the verbs: Ruth 1:1 הלך- ַו ֵ֨יּלְֶך,היה- ַויְהִי,היה- ַויְהִי. Since there is
only qatal and no long waw-sequence the semantics of the interruption of the verbal sequence
by  שמעהin verse 6 is lost in MH.
8. Wayyiqtol-qatal sequence

 איש. היה זה בימי השופטים ובארץ היה רעב1:1
מבית לחם שביהודה הלך לגור במואב

 ַויְ ִ֗הי בִּי ֵמ ֙י שׁ ְ֣פ ֹט הַשּׁ ֹ ְפ ִ֔טים ַוי ִ ְ֥הי ָר ָ ֖עב בּ ָ ָ֑א ֶרץ ַו ֵ֨יּלְֶך1:1
ִ֜אישׁ מ ֵ ִ֧בּית ֶ ֣לחֶם י ְהוּדָ֗ ה לָגוּ ֙ר ִבּשׂ ֵ ְ֣די מוֹ ָ֔אב

 היא וכלותיה התכוננו לשוב ממואב כי היא שמעה1:6
.שה' בירך את עמו ונתן לו יבול

֙שׁ ְמעָה
ֽ ָ מוֹאב ִכּ֤י
֑ ָ  ו ָ ַ֤תּקָם הִי ֙א ְוכַֹּלתֶ֔ י ָה ו ָ ַ֖תּשָׁב ִמשּׂ ֵ ְ֣די1:6
ִבּשׂ ֵ ְ֣דה מוֹ ָ֔אב כִּ ֽי־פ ַ ָ֤קד י ְהוָה֙ אֶת־ע ַ֔מּוֹ ל ֵָת֥ת ל ֶ ָ֖הם לָ ֽחֶם׃

The weqatal form can also appear in a sequence of verbs, especially following a clause with a
yiqtol verb as in Ruth 3:13. The weqatal form is also unique to BH; and therefore, in MH it is
replace by yiqtol, e.g. in Ruth 3:13 ְתּיְך
֥ ִ וּגְאַל16 is replace by the yiqtol, אגאל.
9. Weqatal-yiqtol sequence

 אני, אגאל אותך אני, אם לא ירצה לגאול אותך3:13
.'נשבע בה

16

ְהו֑ה
ָ אָנ ֹכִי חַי־י
֨  ְוא3:13
֖ ִם־ֹלא יַח ְ֧פּ ֹץ לְגָ ֽאֳלֵ ְ֛ך וּגְאַל ִ ְ֥תּיְך

The different use of pronominal suffix on the verb in BH and the direct object marker in MH is discussed later.

29

M.A. THESIS: CONTRASTIVE ANALYSIS BETWEEN BIBLICAL & MODERN HEBREW

Although weqatal is an indicative forms it is sometimes used to indicate a command.
Imperatives are generally used to address actions that must be performed immediately and the
indicative forms are used to indicate future actions. [Shulman, 2001:272] For example, in Ruth
3:3 the instructions that Noami gives Ruth are in a sequence of weqatal. In MH, these are all
translated to imperatives.
10. Weqatal as imperative

 לבשי, מרחי את גופך בשמן מבושם, התרחצי3:3 ְֹלתי ְִך״ ע ַ ָ֖לי ְִך
ִ שׂמְֹלתֵ ְך׳ ״
ִ ְשׂמְתְּ ׳
֧ ַ  ו ְָר ַ ֣חצְתְּ ׀ ָו ַ֗סכְתְּ ו3:3
֛ ַ שׂמ
 הסתתרי מפניו.ַֹּלתוֹ בגדים יפים ורדי לגורן
֖ ׳ ְוי ַָרדְ תִּ י׳ ״ ְוי ַ ָ֣רדְ תְּ ״ ה ַ֑גּ ֹ ֶרן אַל־תִּ וָּדְ ִ ֣עי ָל ִ֔אישׁ ַע֥ד כּ
.עד שיסיים לאכול ולשתות
ֶלא ֱ֥כ ֹל ְו ִלשְׁתּֽ וֹת׃

Modality: cohortative and jussive
The cohortative form is the volitive mood (directly expressing a wish, request or command, or
indirectly expressing intent) and is formed by adding the suffix ָה- to the first person singular or
plural, e.g. Ruth 2:2 BH: א ְלכָה
ֵֽ

,אֲ ַלקֳטָ ה. [Waltke & O’Connor, 1990§34.5]

The modal yiqtol

should be distinguished from the indicative form, since it can be identical in morphology but
functionally different. [Cook, 2002:116] These two modal yiqtol forms are substituted by modal
verbs in MH, i.e. imperatives followed by an infinitive, Ruth 2:2 MH: הרשי לי ללכת
Ruth 2:2 MH: הרשי לי ללכת…לאסוף.
11. Cohortative mood

 הרשי לי ללכת לשדה2:2

ָ  ֵ ֽא ְלכ2:2
שּׁ ֳבּ ִ֔לים
ִ ָה־נּ֤א ַהשָּׂדֶ ה֙ וַאֲ ַלק ָ ֳ֣טה ַב

 'הרשו לי ללכת אחרי הקוצרים ולאסוף שיבולים, היא ביקשה2:7

 ו ַ֗תּ ֹאמֶר אֲ ַלקֳטָ ה־נָּ ֙א וְאָ ַספ ִ ְ֣תּי בָ ֽ ֳעמ ִָ֔רים2:7

The jussive mood, like the cohortative, is used to express a wish or a desire of the speaker but is
limited almost exclusively to the 2nd or 3rd person. [Gesenius 1909 §48] The jussive mood is
rare in MH, however, some expressions remain frozen in the language, e.g. Ruth 2:4 MH: "יברך
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 "אותך הbegins with a modal yiqtol as does the BH: יְב ֶָרכְָך֥ יְהוָ ֽה׃.17 In general, the translator has
chosen to keep the modal sense of yiqtol, perhaps to keep the biblical feel of the language.
12. Jussive mood

."' "יברך אותך ה2:4

 יְב ֶָרכְָך֥ י ְהוָ ֽה׃2:4

Word order
The word order that governs the verbal clause in BH is normally predicate-subject, e.g. in Ruth
1:3 ִימלְֶך
֖ ֶ  אֱ לthe subject comes afterwards the predicate,  ַויָּמָת. [Gesenius, 1983, §142] In MH, the
word order that governs the sentence is predominantly subject-predicate, therefore, in the
translation אלימלך, the subject, comes first and is followed by the predicate, מת. [Schwarzwald,
2010:210]
13. Word order: predicate-subject

 מת והיא נשארה לבד, בעלה של נעמי, אלימלך1:3
.עם שני בניה

ִימלְֶך ִ ֣אישׁ נָע ִ ֳ֑מי וַתִּ שָּׁאֵ ֥ר ִ ֖היא וּשְׁנֵ ֥י בָנֶ ֽיהָ׃
֖ ֶ  ו ָ ַ֥יּמָת אֱ ל1:3

First conjunct agreement
In Ruth 1:6 BH: ה
ָ  ו ָ ַ֤תּקָם הִי ֙א ְוכַֹּלתֶ֔ יthe predicate appears before the subject and agrees with the
first conjunct הִיא, of the compound subject ה
ָ ( הִי ֙א ְוכַֹּלתֶ֔ יinstead of ) *וַתָּ ק ֹ ְמנָה הִי ֙א ְוכַֹּלתֶ֔ י ָה.18 In
MH, when the subject precedes the predicate, syntactic agreement occurs: Ruth 1:6 MH: היא

וכלותיה התכוננו.
14. First conjunct agreement

 היא וכלותיה התכוננו לשוב ממואב כי היא1:6
.שמעה שה' בירך את עמו ונתן לו יבול

17

֙שׁ ְמעָה
ֽ ָ מוֹאב ִכּ֤י
֑ ָ  ו ָ ַ֤תּקָם הִי ֙א ְוכַֹּלתֶ֔ י ָה ו ָ ַ֖תּשָׁב ִמשּׂ ֵ ְ֣די1:6
ִבּשׂ ֵ ְ֣דה מוֹ ָ֔אב כִּ ֽי־פ ַ ָ֤קד י ְהוָה֙ אֶת־ע ַ֔מּוֹ ל ֵָת֥ת ל ֶ ָ֖הם לָ ֽחֶם׃

BH’s use of pronominal suffixes as objects to the verb versus MH’s use of the direct object marker,  אתwill be discussed

below.
18

Although Holmstedt (2009b) argues that first-conjunct agreement in BH is a perceived, rather than a real, syntactic phenomenon.
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Synthesis versus periphrasis
BH, like other Semitic languages, is an economical language preferring to use less words. As
such, it uses many construct states, pronominal suffixes and verbal suffixes.

Possessive pronominal suffix on the noun
The pronominal suffixes are used abundantly in BH but are not as commonly used in MH, except
certain lexical terms in literature, formal forms of speech and family names. [Kutscher, 1982

§417] Such as in Ruth 1:22, BH uses the pronominal suffix: נַעֲרוֹתָ יו, whereas MH uses the
relative particle  שֶׁ לanalytically: הקוצרות שלו.
15. Possessive pronominal suffix

 אכן טוב שתצאי עם, "בתי: נעמי השיבה לרות כלתה2:22
."הקוצרות שלו ולא יפגעו בך בשדה אחר

ֶל־רוּת ַכּלּ ָ ָ֑תהּ ֣טוֹב בִּתִּ֗ י ִכּ֤י ֵ ֽת ְצ ִא ֙י
֣  ו ַ֥תּ ֹאמֶר נָע ִ ֳ֖מי א2:22
אַחֽר׃
ֵ ִם־נעֲרוֹתָ֔ יו וְֹל֥א יִפְגְּעוּ־בְָ֖ך בְּשָׂדֶ֥ה
ַ֣ ע

The construct state
The construct state, such as in Ruth 2:19,  שֵׁ ם הָאִ ישׁcontinues to be used in MH; but more
frequently the particle  שֶׁ לis used analytically. [Schwarzwald, 2011:529] Therefore, in MH the
construct is expressed as שמו של האיש. Another phenomena seen here that is typical of literary
and formal style in MH is the anaphoric pronoun attached to  שםcreating שמו, which together
with  שֶׁ לbetween the two nouns produces the double genitive: שמו של האיש.
16. The construct state

.” "שמו של האיש שעבדתי אצלו היום הוא בועז2:19

שׁר ע ִ ָ֧שׂיתִ י ע ִ֛מּוֹ הַיּ֖ וֹם ֽבּ ֹעַז׃
ֶ ֨ שׁ ֲא
֙  ֵ ֤שׁם הָאִ י2:19

Pronominal suffix as object of the verb
Pronominal suffixes appended as the object of the verb are very common in BH, e.g. עזְבְֵך
ָ ְל

 יְב ֶָרכְָך, הֱשִׁ י ַבנִיin Ruth 1:16, 1:21 and 2:4, respectively. The inflected form of the object marking
pronoun  את( את+ pronominal suffix) is also found in BH but it is conditional and limited. In MH,
the inflected accusative is used analytically and the synthetic use appears only in literary
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contexts. In the spoken language these forms are falling out of use. [Schwarzwald, 2011:529]
As such, עזְבְֵך
ָ  ְלis translated as  לעזוב אותךand  הֱשִׁ י ַבנִיas  השיב אותיand  יְב ֶָרכְָךas יברך אותך.
17. Pronominal suffixes as objects of verbs

. "אל תדרשי ממני לפנות ממך ולעזוב אותך1:16

 אַל־תִּ ְפ ְגּעִי־ ִ֔בי ְל ָעז ֵ ְ֖בְך1:16

. וה' השיב אותי לכאן בחוסר כול, היה לי הכול כאשר עזבתי1:21 ְהו֑ה
ָ יבנִי י
֣ ַ ִ ֲאנִ ֙י ְמל ָ ֵ֣אה ָה ַ֔לכְתִּ י ו ְֵר ָ ֖יקם הֱשׁ1:21
."' "יברך אותך ה: הקוצרים ענו לו2:4

 וַיֹּ֥אמְרוּ ל֖ וֹ יְב ֶָרכְָך֥ י ְהוָ ֽה׃2:4

Coordination and subordination
BH is generally paratactic, i.e. coordination is frequently used and subordination is less
common. Conversely, in MH subordination occurs more frequently using - שin all kinds of
subordinations. [Kutscher, 1982§364] For example, Ruth 3:7 is coordinated by waw (’ )וin the
wayyiqtol sequence וַיּ ֹאכַל… ַויֵּשְׁ ְתּ֙… ַויִּיטַ ב… ַויָּב ֹא…וַתָּ ב ֹא…וַתְּ גַל …וַתִּ שְׁ כָּ ֽב. Since MH uses less
coordination it also uses waw less in general, as seen in 3:7. BH does occasionally use
subordination, e.g. Ruth 3:14 ת־ר ֵ ֑עהוּ
ֵ ֶ י ִַכּ֥יר ִ֖אישׁ אbut in MH the subordinate clauses almost
always begin with -שׁ, as in שמישהו יראה אותה.
There are relatively few conjunctions in BH, especially subordinate particles at the beginning of
clauses. Sometimes waw acts as a subordinate particle to introducing a purpose clause (volitive
+ ְ ו+ volitive), e.g. Ruth 4:4 BH: ה ִַגּ֣ידָ ה ִ֗לּי וְאֵ דַ ע, once again MH uses -שׁ, MH: כדי שאדע.
18. Coordination and subordination

 ואז ניגש לשכב בקצה, בועז אכל ושתה ושמח3:7
 הרימה את קצה, רות באה בשקט.ערימת התבואה
.השמיכה שעל רגליו ושכבה

ִיטב ל ִ֔בּוֹ ַויּ ָ֕ב ֹא ִלשׁ ְַכּ֖ב ִבּק ְֵצ֣ה
֣ ַ  ו ַ֨יּ ֹאכַל ֤בּ ֹעַז ַויֵּשְׁ ְ ֙תּ ַויּ3:7
ְֹלתיו וַתִּ שְׁ כָּ ֽב׃
֖ ָ ָהע ֲֵר ָ ֑מה וַתָּ ֣ב ֹא ַב ָ֔לּט וַתְּ ַג֥ל מ ְַרגּ

 רות שכבה לרגליו עד הבוקר וקמה לפני שמישהו3:14
יראה אותה

 וַתִּ שׁ ְַכּ֤ב ׳מ ְַרגְֹּלתָ ו׳ ״מ ְַרגְּלוֹתָ יו֙״ עַד־ה ַ֔בּ ֹקֶר וַתָּ֕ קָם3:14
ת־ר ֵ ֑עהוּ
ֵ ֶ׳ ִבּטְרוֹם׳ ]בּ ְֶט ֶ֛רם[ י ִַכּ֥יר ִ֖אישׁ א

 אמור לי כדי, אם לא. עשה זאת, אם תסכים לגאול4:4
שאדע

ִם־ֹלא יִגְ ַ֜אל ה ִַגּ֣ידָ ה ִ֗לּי ׳וְאֵ דַ ע׳
֨  אִם־תִּגְאַל֙ ְגּ ָ֔אל ְוא4:4
[ ֙]וְאֵ ֽדְ עָה

33

M.A. THESIS: CONTRASTIVE ANALYSIS BETWEEN BIBLICAL & MODERN HEBREW

Interrogatives
The interrogative particle -ֲ הis consistently translated into MH as האם, which is also a BH
interrogative, e.g. in Ruth 1:19 ה ֲ֥ז ֹאת נָע ֳִמֽי. becomes ״האם זאת נעמי?״. Interestingly, all four
occurrences of interrogatives using -ֲ הare rhetorical questions and are translated that way in
MH.19 The interrogative negatives  הֲֹלאor ה ֲ֧לוֹא, e.g. Ruth 3:2 are also all rhetorical questions;
however, in MH they are not translated as rhetorical questions, instead they are presented as
statements.20 Another interrogative that is no longer used is  אָנָהand along with  אן, איהand אי
is now synonymous with the BH איפה, see Ruth 2:19.
19. Interrogatives

”? "האם זאת נעמי1:19

 ה ֲ֥ז ֹאת נָעֳמִ ֽי1:19

 קרוב המשפחה שלנו, בועז3:2

 הֲֹל֥ א ֙ב ֹ ַע ֙ז ֽמ ֹדַ עְתָּ֔ נוּ3:2

? איפה אספת היום שיבולים? איפה עבדת2:19

שׂית
ִ ֔ יפ ֹה ל ַ ִ֤קּטְתְּ הַיּוֹם֙ ו ָ ְ֣אנָה ָע
֨ ֵ א2:19

Prepositions
The BH prepositions  אתand  עםthat express association are used differently in MH;  אתis used
with a pronominal suffix and  עםis mostly used with a noun. [Muraoka, 1995:18] For example, in
Ruth 1:11 BH: ִמּי
ִ֑ ע, which has a pronominal suffix is substituted by  ;אתיand in Ruth 2:20 BH: אֶ ת,
which is associated with a noun (חיִּים
ַ  ) ַהis substituted by  עםin MH. The associative  אתshould
not be confused with  אתmarking the direct object.
20. Prepositions

? למה תלכו אתי. בנותיי, "שובו: נעמי אמרה1:11

 ו ַ֤תּ ֹאמֶר נָ ֳע ִמ ֙י ֣שׁ ֹ ְבנָה בְנ ֹתַ֔ י לָ ֥מָּה תֵ ַ ֖ל ְכנָה ע ִִ֑מּי1:11

 שלא הפסיק לעשות חסד עם,' יברך אותו ה2:20 שׁ ֙ר ֹלא־ ָע ַז֣ב ַחס ְ֔דּוֹ אֶ ת־ ַה ַח ִיּ֖ים
ֶ  בּ ָ֥רוְּך הוּ ֙א לַיה ֔ ָוה ֲא2:20
.החיים ועם המתים
וְאֶ ת־ ַהמּ ִ ֵ֑תים

19

See Holmstedt, 2010:78, 81 & 96 about these interrogatives being rhetorical questions.

20

See Holmstedt, 2010:118, 123, 148 & 149 about these negative interrogative being rhetorical questions.
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CHAPTER 3: APPLICATIONS TO
BIBLICAL HEBREW PEDAGOGY
TEACHING BIBLICAL HEBREW AS A LIVING LANGUAGE
The goal of this chapter is to discuss ways in which to apply CLT methods that have risen from
contemporary SLA research to BH pedagogy; and to discuss how to apply the CA results of this
study in a CLT environment with students that know MH(L2). It will start with a review of the CLT
approach, methods and techniques to frame the approach taken in this study and discuss in
which way the students' prior knowledge of MH may affect the type of exercises used. Firstly, to
determine what kind of learning environment to cultivate for BH instruction and secondly, which
teaching methods would be most suitable. After that, an outline of typical classroom activities
and exercises is presented that demonstrate how to conduct a BH lesson in an immersive
setting; using as an example one of the phenomena highlighted by the CA, the wayyiqtol verbal
forms. It will also make suggestions of how to introduce BH-MH contrastive information from the
results of the CA without compromising the monolingual environment. This will be done in the
context of a potential pre-reading preparatory course for the book of Ruth; and therefore, the
content of the course will be designed accordingly, i.e. all phenomena taught are taken from the
book of Ruth.
There are two important perspectives to keep in mind when designing curricula to teach BH
using communicative techniques. The first is that SLA research results do not automatically
apply to the classroom environment and, therefore, may have to be adapted to the specific
situation and needs. This is particularly true when applying SLA research for living languages to
no-longer spoken languages such as BH. Researchers and teachers have very different goals
and more dialogue between them is required in order to bridge this gap in the constantly
changing relationship between SLA theory and pedagogy. Larsen-Freeman notes that: “So
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certainly there is a controversy. It might be helpful to recall, however, that SLA theorists are
concerned with specifying what is minimally necessary for acquisition to proceed. Second
language educators are concerned with maximising effectiveness.” [Larsen-Freeman,
2013:140]. In addition, more empirical studies are needed to determine how these SLA finding
apply specifically to BH.
The second perspective is that methodology like CLT is a pedagogical tool that should serve the
content of the coursework and not determine it. In other words, methodology like writing
compositions, making speeches or speaking to one another in BH is not the ultimate goal of the
course; these are tools that should be designed to help learners understand the biblical text.
Determining the content of the course should always be the primary goal, which is determined
by the specific goals and end-needs of the students and potential issues and solutions they may
encounter. [Traphagen, 2009]
As such, when designing curricula for students who are generally biblical and language
scholars and Bible translators, the methods and content should aim towards the ultimate goal of
reading fluency. In order to tailor-make the content of the course, to take into consideration any
potential CLI from MH, a CA was performed to establish which grammatical forms comprise
essential contrastive information that learners need to know in order to clarify the boundaries
between BH and MH (see Chapter 2 and Appendix B).

The learning environment
The CLT approach: methods and techniques applied to BH pedagogy
The CLT approach to teaching second languages focuses on communicative competence and
fluency in all four language skills and brought communicative activities into the learning
environment. As far as the methodology is concerned, Richards and Rodgers (2001) pointed
out that ‘there is no single text or authority on it [CLT], nor any single model that is universally
accepted as authoritative’. [Richards & Rodgers, 2001:155] The CLT approach has many
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methods and no single method can guarantee results or suits everyone’s needs, all methods
and techniques have their advantages and disadvantages and finding a suitable model for BH
instruction can often be a matter or trial and error; which emphasises the need to keep course
content and student goals as priority. CLT preserved the monolingual principle (full immersion)
from the Natural Approach (see Krashen & Terrell, 1983), that is instruction exclusively in the
target language. [Richards & Rodgers, 1986:72; Du 2016:33] The immersion method that has
been used successfully in L2 teaching for spoken languages for years but using this method for
‘dead’ languages, such as BH, is a very novel idea.
The importance of the auditory in language learning
The importance of the auditory in language was brought to light by the structural linguist
Ferdinand de Saussure. [Saussure,1992:9-12] His concept of the ‘sign/signifier/signified’ forms
the core of the field of semiotics. He describes a linguistic ‘sign’ as a link between a concept
(‘signified’) and a sound pattern (‘signifier’), that is, language (langue) is a means for thought to
be expressed as a sound (parole). This concept highlights the importance of the auditory in
language, since meaning is primarily encoded through sound (speech) and is key for the
internalisation of a language. In other words, you need to be able to hear in order to learn a
spoken language. The interdependency of audition, language and learning is demonstrated in
studies, which have shown that “the ability to extract linguistic rules develops in early infancy
and is tightly linked to functional aspects of basic auditory mechanisms.” [Mueller el al., 2012]
Auditory memory not only helps us to internalise sound (verbal language), it also helps us to
process, remember and recall information. [Bellis, 2003:298] This underscores the importance
of preserving an environment where only BH is spoken in a class that teaches BH as a living
language, particularly with respects to skills such as listening and speaking. Since there are no
native speakers it is inevitably the only environment the students have to hear the language and
make important sound-meaning-form connections.
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Hypotheses concerning conditions for acquisition
Krashen’s comprehensible input hypothesis states that acquisition takes place when learners
understand input that is slightly more advanced that their current level of competence (which he
described as interlanguage +1). [Krashen, 1982, 1985; VanPattern and Williams, 2015:17-32;
Du, 2016:18] Swain argued that when our abilities are limited to reading a text, we are only
partially processing the L2, since different mental processes are utilised when producing
utterances than those used during comprehensible input. Therefore, Swain put forward her
comprehensible output hypothesis which states that language is acquired during the process of
grappling to find the correct form of utterance to transmit meaning. [Swain, 1985:371; 1993]
Long’s interaction hypothesis states that acquisition is enhanced through interacting in the L2,
specifically when a breakdown in communication occurs and the students have to negotiate for
meaning, by modifying their speech to be more comprehensible. [Long, 1996] The implications
for BH learning are that instead of the traditional methods of teaching BH through reading only,
the inclusion of audible input and output can greatly increase acquisition and consequently
improve reading fluency.
The full immersion method
The full immersion method provides an environment where the comprehensible input, output and
interaction hypotheses can all be put into practise. Students receive large amounts of input from
the teacher and through interacting with one another in BH. Creative ways are used to introduce
new concepts or words in the context of an event or situation, such as stories, skits or TPR,
using visual aids, hand gestures, drawing, images and props. Group activities increase
opportunities to practise producing the language (output) and to interact in BH in conversational
pairs or trios where they can speak with one another at the same level of competence. [Du,
2016:19] Another way to encourage student participation is through games that are useful for
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revision and to create an enjoyable environment, which according to Krashen’s (1982:32)
affective filter hypothesis is also important for acquisition (see lesson plan for an example).
Although immersion students develop high levels of communicative ability they tend to have
underdeveloped grammatical accuracy if the instruction is too implicit, which can lead to
fossilisation of incorrect use of the target linguistic features. Therefore, instructional strategies
need to include some kind of grammar instruction and corrective feedback. [Loewen & Sato,
2017:6, 90-95, 490] This becomes even more significant when teaching BH students who do
not have much opportunity to practise speaking.
Employing all four of the languages skills
In contrast to traditional methods, which concentrate on reading skills, the goal of CLT is to
develop procedures for teaching all four of the languages skills equally, that follow the natural
order that a child acquires them: listening, speaking, reading and then writing. [Brown, 1994;
Koutropoulos, 2011; Carlon, 2013:112] As such, students should be encouraged to produce the
forms that they have learnt as soon as possible through speech. Speech also provides a method
of assessing the students’ acquisition and it is an opportunity for corrective feedback. A cyclical
strategy of input-output can be effectively used throughout the stages
of development of the interlanguage, leading to greater fluency (see
Fig.1). Thus, a new concept will be gradually assimilated through all
four skills cycle using various drills and activities; and then, the same

Language skill
Listening

input

Speaking

output

Reading

input

Writing

output

concept is reintroduced into grammatical contexts that gradually
INPUT / OUTPUT > FLUENCY

become increasingly difficult. [Nahum, 2018b, Cook & Holmstedt, 2013]
For example, wayyiqtol verbal forms will first be introduced in singular
and once the singular is assimilated then the plural can be introduced.

Figure 1: Comprehensible
input and output work together
to build the interlanguage,
which leads to greater fluency.
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Communicative methods to raise metalinguistic and cross-linguistic awareness
Due to the shift away from explicit grammar instruction various methods have been developed to
help students ‘notice’ grammar within the context of communicative language. These methods
offer a middle ground where grammar is not completely ignored but rather it is made visible
without compromising the L2 only environment. The key idea behind using techniques that
encourage students to find the rules by themselves is that it teaches them to process and think
in BH and in this way the grammar is more deeply internalised. The following is a review of
various form-focused methods that can be applied to BH pedagogy and will be demonstrated in
the lesson plan following.
Inductive versus deductive instruction
Explicit instruction is when the focus of the lesson is to point out a particular grammatical
feature, such as morphosyntactic rules and patterns, including L1/L2 contrasts. One issue with
traditional explicit grammar explanations is that they are often out of context and not connected
to the language as a whole. Therefore, one way to overcome this is to precede explicit
instruction with implicit instruction allowing learners to figure out the rules for themselves as they
assimilate the language. The explicit instruction will then confirm what the students have
already acquired in the inductive phase. For example, when introducing the wayyiqtol form a
method like TPR can be used to demonstrate that it is past narrative. After the forms has been
assimilated by hearing and producing them, the paradigm can be written down on the board at
the end of the lesson so that the students can make a connection between the written form and
the meaning. (See lesson plan for more details.)
BH/MH contrastive information can also be introduced in this way, i.e. after the inductive phase.
BH/MH written information can be juxtaposed when appropriate to help the learner establish a
link between a BH form and its corresponding MH form which makes the learners conscious of
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the target form and aids memorisation. [James, 1996:146-147] However, explanations should
be conducted in BH and the goal of the students will always be to produce BH not MH.
Input-based instruction
Rather than deducing or inducing grammar rules, input-based instruction requires learners to
attend to grammatical forms during the input phase while they are processing the meaning of a
form, which is achieved through making the input salient. [Loewen & Sato et al. 2017:212]
VanPattern (1990) emphasised the need for comprehension activities that help learners to make
crucial connections between form and meaning. This can be achieved by some form of input
enhancement, such as boldface, highlighting, using different colours, making oral language
more prominent, or by ‘input flooding’, which makes many uses of the same grammatical form.
Spada & Lightbown claim that more explicit enhancement improves L2 development. [Spada &
Lightbown, 2008:195 in Larsen-Freeman,2015:269] For example, when writing a wayyiqtol
paradigm on the board the different suffixes can be highlighted in a different colour to make
them more salient or the root word can be emphasised, e.g.  וַתּ ֹאמ ְַרנָה, וַיּ ֹאמְרוּ, וַתּ ֹאמֶר,וַיּ ֹאמֶר. For
contrastive information, e.g. negative imperatives, the use of a different negative particle can
highlighted:

. אל תגערו בה2:16

 וְֹל֥ א תִ גְעֲרוּ־בָ ֽהּ׃2:16

Output-based instruction
Output-based instruction encourages learners to practise producing the language and then
attends to grammatical forms during the output. [Loewen & Sato, 2017:211 ] Once such method
is the Present-Practise-Produce method (PPP), which involves a grammar explanation first that is
contextualised, e.g. through a situation build, a dialogue, a picture etc., followed by a controlled
use of the grammar structure, ending with opportunities for the students to use the particular
structure in more open type exercises. [Loewen, 2014:83] For example, the grammatical rules
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of relative clause formation can be introduced by acting out a story from the text, with
grammatical explanations in BH. The students can then engage in sentence forming activities
where they have to combine two sentences using a relative clause. Afterwards activities should
include activities where students make more free use of relative clauses.
Task-based instruction
Task-based instruction is an effective way of fulfilling all the essential requirements for
acquisition, i.e. input, output, interaction and corrective feedback on output, which focuses
learners’ attention to form while performing the task. It can be effective for complexed structures
that are difficult to draw attention to through other methods. [Loewen & Sato, 2017:88,122] To
qualify as a communicative task the activity must 1) be a meaningful task; 2) contain some kind
of gap, where the students need to interact with other students to obtain the information they
need to fulfill the task; 3) require learners to rely largely on their own resources in order to
complete the task; and 4) focus on the task at hand, i.e. language is used to communicate and
language learning is secondary. [Ellis and Shintani (2014) in Loewen & Sato, 2017:108] Tasks
are focused mainly on output-based instruction, i.e. language production, but they can combine
input-based instruction, i.e. listening or reading, especially for beginners. [Loewen & Sato,
2017:121; Ellis, 2003:86] For example, to practise using the interrogative - הthe students could
play a game where they have to discover which character in the book of Ruth the other students
are without asking their name. The one who discovers all the characters first wins. They have to
go around the class asking each student questions from a list of questions starting with - הgiven
by the teacher to find their partner, e.g. ?שדֵי מוֹאָב
ְֹ ִהשַׁבְתְּ מ
ֲ
Total Physical Response (TPR)
TPR was developed by Asher (2009) based on two observations, first that young children have
to comprehend a lot of input before they learn how to speak, and second that that input involved
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a lot of physical interaction. This method only requires students to respond physically to verbal
commands and the association made between movement and language facilitates acquisition.
Learning is inductive rather than deductive and is based on the premise that understanding
comes before production. [Molina et al., 2015] In this way, learning starts through listening
comprehension and the physical response becomes a tactile and visual conveyance of the
meaning of the word. The physical enactment not only helps for comprehension of the word but
also aids memorisation. Sequential TPR is another variation, in which 4-5 commands are
grouped together in a sequence. In this way, a cluster of verbs that are related to one another
can be learned. As an approach it is limited since you cannot teach everything through TPR, it
can be monotonous and it is mostly suitable for beginners. However, as a technique it can be
effectively used to introduce new concepts. An example of how wayyiqtol forms can be
introduced using sequential TPR can be found in the lesson plan.

Other principles and techniques used
Reading
Since reading is the ultimate goal, dealing with texts is important. There should be a prereading preparation, where new concepts are introduced such as vocabulary, during which the
students should become familiar with the item they are about to encounter in the text. [Grabe &
Stoller, 2011:133] In order to achieve this, new concepts should be introduced in several
different ways and contexts using varying techniques. The texts from Ruth can be adapted to
the students’ competence by removing difficult segments and rewriting grammatical structures
using those that the students have already acquired. The same text can then be reintroduced
with increasingly difficult grammar, until the students are reading the original, unmodified text.
[Cook & Holmstedt, 2013] Texts can be read together as a group (choral reading), silently, or in
pairs, which are helpful to build reading fluency. [Grabe & Stoller, 2011:152] Finally the text can
also be acted out as a skit, or drama, after the students are familiar with it, which is another
visual aid to help convey meaning and improve memorisation. There are several post-reading
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techniques that can be employed, such as asking directive questions that help the students
understand the text, or comprehension questions that assess their understanding and exercises
that are based on the text, e.g. identifying the forms they have just learned. These methods are
employed in the lesson plan.
Oral structure drills
Although oral drills were largely inspired by the Audiolingual Method, the use of this method still
persists within other approaches. The shortcoming of the Audiolingual Method was that it paid
little attention to meaning or context. [Nassaji and Fotos, 2011:3] Just because a new approach
appears, it does not automatically nullify all previously used methods, as long as the old method
is adapted to new SLA findings. Oral drills can be a first step to helping students speak. Simple
word drills can be followed by meaningful sentence drills, which can then be inserted into a
meaningful context. Since BH is a pattern-based language, assimilation of grammatical forms
can be effectively achieved through analogy. [Nahum, 2018b] Which means, that when a
student repetitively hears a verbal paradigm and produces it orally, the pattern is effectively
assimilated and they can intuitively recognise a verb type by hearing the pattern and apply the
appropriate paradigm to the new verb. This can be achieved through repetitive oral chain drills
or even singing the paradigm. They should be able to use them passively, i.e. by recognising
the pattern and relating it to a new verb; or actively being able to produce the entire paradigm,
both verbally and the written forms. After which the students will start to use the verbs in context
(see lesson plan).

A PRE-READING PREPARATION PROGRAM FOR THE BOOK OF RUTH
Presented is the outline for a pre-reading preparatory program to the book of Ruth that is to be
taught in a BH immersive setting and is tailored for students who know MH. The purpose of such
a program is to introduce students to all the BH phenomena highlighted in the CA that they will
encounter in the text of Ruth.
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Goals for curricula design and syllabus outline
When teaching BH to MH speaking students in an immersive setting curricula design should
have the following goals in mind:
1. to create an environment where only BH spoken in the classroom,
2. to raise BH metalinguistic awareness by placing emphasis on the phenomena characteristic
of BH that were highlighted in the CA,
3. to raise crosslinguistic awareness from MH through written BH/MH contrasts (without
speaking MH),
4. to design classroom activities and exercises that give opportunities for the correct usage of
these phenomena in both speech and writing,
5. to design methods to assess assimilation and correct usage.
The syllabus outline can be formulated from the results of the CA.21 The program can be divided
into units that group related topics, such as: Unit 1: Introduction to consecutive verbal form: the
wayyiqtol-qatal sequence, the weqatal-yiqtol sequence; Unit 2: Volitive moods and
interrogatives: imperative, cohortative, jussive, interrogative; Unit 3: Synthetic versus analytic
syntax: construct state, pronominal suffixes on nouns, pronominal suffixes as objects to the verb;
Unit 4: coordination and subordination. Such a holistic program is beyond the scope of this
study, and therefore only the wayyiqtol verbal forms are used as an example.

Unit 1: Introduction to consecutive verbal forms
1.1 The wayyiqtol-qatal sequence
Since MH no longer uses wayyiqtol forms they can easily be confused with the yiqtol form by
MH speakers. The wayyiqtol form is a distinctive marker of biblical narrative and is, therefore, a
crucial form to understand, especially with respects to its intricate relationship with qatal. The BH
verbal system is arguably the most difficult to master due to its intricacy. Fully comprehending
For charts see Appendix B, which include phenomena that are not used in these lessons. These charts can be used as teaching aids
for curricula design or lesson planning, or as study guides for students for orientation and revision.
21
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these forms can be very challenging for the student and consequently, teaching them also has
its challenges since their morphology and syntax are not simple. Due to the complexity of these
forms, the student needs to accumulate a lot of information before they can actively produce
these forms. That is, background knowledge about verbs in general is necessary before a
systematic teaching of the morphology and syntax of the wayyiqtol forms can be introduced.
However, these forms occur so frequently in the text, that a good grasp of them early on is
beneficially. The following lessons assume a level of competence that would have been obtained
in previous lessons and therefore, focuses only on the wayyiqtol forms as an example.
Initially a few wayyiqtol verbs can be memorised as lexical units without the students having to
know anything about there morphology or syntax. For example, the paradigm: , וַתּ ֹאמֶר,וַיּ ֹאמֶר

 וַתּ ֹאמ ְַרנָה, וַיּ ֹאמְרוּcan be used for the purpose of introducing dialogues. By the time the student is
ready to be systematically introduced to the wayyiqtol forms and their usage, they will already
be familiar with the  וַיּ ֹאמֶרparadigm. The  ַויְהִיparadigm should also be taught early on because
it is an important narrative verb, which the students will often come across.

Lesson 1: Introduction to wayyiqtol - qal
Objectives: The wayyiqtol-qal strong verbs will be introduced as a narrative past tense, with the
goal of teaching the students to recognise these forms by their characteristic morphology, such
as their triconsonantal root, and position in a clause.22 TPR can be used to introduce the
wayyiqtol forms, starting with the strong verbs in the simplest stem, which is binyan qal. Since
the wayyiqtol most frequently occur in the third person, only the third person will be taught until
the students have assimilated all the wayyiqtol forms.

Group activity: Sequential TPR
Skills: Listening. Topic: Introduce the consecutive, narrative past tense nature of the wayyiqtol verbs.

22

Nahum, 2018b, Chapter 9: וַּיְִקטֹל, note 1
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Background knowledge: The students are familiar with the,  וַתּ ֹאמ ְַרנָה, וַיּ ֹאמְרוּ, וַתּ ֹאמֶר,וַיּ ֹאמֶר
paradigm. This is also an opportunity to revise known imperatives.
Content: The teacher uses a string of simple commands which a student has to act out, e.g.
“Say your name!”; “Hold the bread!”; “Eat the bread!”; “ Lie down on the ground!” and so on.
After the student has followed the teacher’s string of commands, the teacher will retell what the
student has done in narrative form using wayyiqtol, e.g.23

!ָאָרץ
ֶ אֱמֹר שְׁמֶָך! אֱחֹז בַּלֶּחֶם! אֱכֹל אֵת הַלֶּחֶם! שְׁכַב עַל ה
.ָאָרץ
ֶ  וַיִּשְׁכַּב עַל ה, וַיֹּאכַל אֵת הַלֶּחֶם, וַיֹּאחֶז בַּלֶּחֶם,וַיֹּאמֶר אֵת שְׁמוֹ
This exercise should be repeated a number of times using different qal verbs giving each
student a turn to act it out. At first only masculine and feminine singular should be used until
these forms are assimilated. Exercises should be based on known vocabulary so that the input
is comprehensible. A few new words that are relevant to the lesson can be introduced by acting
them out or using visual props. After the inductive phase the  וַתּ ֹאמ ְַרנָה, וַיּ ֹאמְרוּ, וַתּ ֹאמֶר,וַיּ ֹאמֶר
paradigm can be used to orientate the students by writing it on the board and pointing out the
characteristic morphology: a waw prefixed to a yiqtol form with a patah under the waw and a
dagesh in the next consonant. If the students have enough background knowledge the teacher
can also point out issues of stress and vocalisation changes that occur when the waw is prefixed
to the yiqtol form. This could be a brief introduction and a more thorough explanation can follow
once they have been introduced to the guttural and weak verbs.24

Group activity: Sequential TPR and producing the verbs
Skills: Listening and speaking. Topic: The formation and active use of the wayyiqtol verbs.
Content: As in the previous activity, the teacher instructs a student to complete a sequence of
tasks but this time, instead of the teacher, another student must describe what the first student
23

Modern punctuation can be used in the texts until a later stage when the students are ready to learn more about cantillation marks.

24

Stress and vocalisation are complexed issue and are out of the scope of this study.
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did by repeating the sequence of verbs in wayyiqtol. This can be repeated for all the verbs that
are to be introduced in that lesson, giving each student an opportunity to speak.

Group activity: Choral reading
Skills: Reading.

Topic: To recognize and read the wayyiqtol verbs in context.

The class can read a scripture together that contains the wayyiqtol forms they have just learnt.
Ask the students to identify the wayyiqtol forms. Ruth 3:15, for example, will help them
recognize the command and correlating wayyiqtol, that they have been hearing in the TPR
exercises.

ִי־בהּ ו ַ֣תּ ֹאחֶז ָ ֑בּהּ
֖ ָ  ו ַ֗יּ ֹאמֶר ֠ ָהבִי ַה ִמּט ַ ְ֧פּחַת ֲאשֶׁר־עָלַ ֛י ְִך וְאֶ ֽ ֳחז3:15

Group activity: Reading a narrative and dramatising it.
Skill: listening, speaking, reading.

Topic: Understanding the wayyiqtol narrative forms in context.

Instructions: A fictional narrative can be prepared based on, for example, the story in Ruth 2
where Boaz meet Ruth and he goes home and tells his mother about her and relates to her what
happened using wayyiqtol verbs. The teacher should read the story to the class, refreshing their
memory about new words they have learned and asking directive questions to make sure the
students are following the story. Comprehension questions should follow. A few students can
then act out the story with the rest of the class just listening, i.e. without looking at the text. The
teacher could then read the entire story to the class while they read along in the text.

Conversational pairs exercise: identifying the wayyiqtol verbs
Skills: Reading and speaking
Students can be divided into pairs to read the text to one another identifying the wayyiqtol verbs.

Group activity: paradigm assimilation
Skills: Reading and speaking
Topic: Paradigm assimilation through speech and pattern recognition
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Content: Finally, the wayyitqtol verbs that have been introduced in the lesson can be written as a
paradigm on the board, using one strong verb as an example. The whole class can read
through the paradigm on the board as a choral reading to learn the pattern of the verbs.

Homework
Skill: Reading and writing

Objectives: Recognition and comprehension of wayyiqtol forms

EXERCISE 1: Objectives: Identifying whether a verb is masculine, feminine, singular or plural.
Fill in the blank with one of the following:  וַתּ ֹאמ ְַרנָה, וַיּ ֹאמְרוּ, וַתּ ֹאמֶר,וַיּ ֹאמֶר

 ַוי ְ ִ֗הי כְּב ֹ ָ֙אנָה֙ ֵ ֣בּית ֶ֔לחֶם וַתֵּ ֤ה ֹם כָּל־ ָהעִי ֙ר ֲעלֵי ֶ֔הן _____ ה ֲ֥ז ֹאת נָעֳמִ ֽי׃1:19
שׁ ֙ר ֹלא־ ָע ַז֣ב ַחס ְ֔דּוֹ אֶת־ ַה ַח ִיּ֖ים ְואֶת־ ַהמּ ִ ֵ֑תים
ֶ  _____ נָ ֳע ִ֜מי ְל ַכלָּתָ֗ הּ בּ ָ֥רוְּך הוּ ֙א לַיה ֔ ָוה ֲא2:20
ָ ֵה־ב ֹעַז ֚ ָבּא מ ֵ ִ֣בּית ֶ֔לחֶם _____ לַקּוֹצ ִ ְ֖רים י
ְהו֣ה ִעמּ ֶָכ֑ם _____ ל֖ וֹ יְב ֶָרכְָך֥ י ְהוָ ֽה׃
֗  ְו ִהנּ4:16
EXERCISE 2: Objectives: Assess comprehension of words.
Select one of three wayyiqtol verbs to complete the sentence.

. ___________ הִיא וְכַֹּלתֶיהָ __________מִשְּׁדֵי מוֹאָב1:6
 ַויִּשְׁ כַּב/וַיּ ֹאחֶז/ו ָ ַ֖תּשָׁ ב
 וַיּ ֹאמֶר/ו ָ ַ֤תּקָם/ַויִּשְׁ מ ֹר
EXERCISE 3: Objectives: Recognise the common root. This exercise will also serve to help student
make the initial connection between the qatal form as used in MH and wayyiqtol.
Match the wayyiqtol verb with its qatal equivalent and write down the three consonants root they
share as in the example:  וַיּ ֹאחֶז, שָׁ מַר, וַיּ ֹאמֶר, ַויִּשְׁ מ ֹר, אָמַר,ַאָחז
ַויִּקְט ֹל

ַויִּשְׁ מ ֹר

קָטַ ל

√

ר שָׁ מַר.מ.ש
.

Lesson 2: Introducing weak and guttural wayyiqtol verbs
Objectives: In this lesson the guttural and weak qal verbs will be introduced. Similar lessons can
be prepared to introduce more strong and weak verbs and other binyanim, like piel and hiphil.
Only one new verb stem (binyan) should be introduced per lesson. The students will be
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expected to produce these forms in both speech and writing. Other verb stems that are not
included in this example, like piel and hiphil, can be introduced in the same way.

Group activity: Sequential TPR and producing the verbs
Skills: Listening and speaking
Topic: Introduce weak and guttural wayyiqtol verbs ( פ״י, פ״נ, עו״י, )ל״יin singular and plural.
Background knowledge: Some wayyiqtol strong verbs.
Revision and content: The best way to study the weak verbs is in comparison with the strong
verbs; therefore, a revision of strong verbs should be done before introducing the guttural and
weak verbs. The new verbs can be introduced in the same way as before, i.e. using sequential
TPR. However, this time commands can be given to 2-3 students in order to introduce the plural
forms as well. Repetition is important not only to give the students several examples but it also
provides each student an opportunity to speak.

Group activity: Listening comprehension, narrative, weak verbs
Skills: Listening and speaking
Topic: Introduce wayyiqtol ל״י. Recognize wayyiqtol verbs in context. Relate to past perfect, i.e. qatal.
Background knowledge: Some wayyiqtol strong, guttural and weak verbs.
Content: After a period of pre-reading preparation where new vocabulary is introduced, the
students listen to a reading of a narrative (pre-recorded or read by the teacher) that contains a
sequence of wayyiqtol forms, e.g. Ruth 1:1-5 that introduces the background narrative. The
teacher should ask directive questions about the main events and characters during and
afterwards to help them follow the narrative. The students can listen to the story a several times,
if necessary. Afterwards, comprehension questions should be asked to make sure the students
understand the text. For beginners, these can be simple yes/no questions, such as, “Did
Naomi’s husband die?”, or questions that need a one word answer, such as, “Who died?”, or
multiple choice, such as, “Did Naomi die or did her husband die?”.
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Conversational pairs: Reading
Skills: Reading and speaking.
The students divide into pairs and read the story to one another. They should identify and circle
the wayyiqtol forms in the text, and then convert all the verbs they found into qatal, speaking
them out to each another. Afterwards, the teacher will read through the text and repeat the same
exercise together as a class.

Group activity: Drama
Skills: Listening and speaking
A few students can act out the story and the other students watch and listen without looking at
the text. If there is time, the drama can be acted out by different students.

Group activity: Revision: Games
The teacher should write one paradigm of each type of verb on the board in columns, i.e. a
strong, a guttural and a weak verb. To revise the list of new wayyiqtol verbs, a card with a qatal
verb can be held up in front of the class and the students have to say the verb in wayyiqtol and
recognize which group the verb belongs to, i.e. whether it is a strong, guttural or weak verb.
When a student has answered correctly that student should write the verb on the board in the
appropriate column.
After the inductive phase, the paradigms of all the new verbs should be clearly written on the
board, grouped into strong, weak and guttural verbs. (This may already be on the board after
the game.) The teacher can revise the morphology pointing out exceptions and characteristic
vocalisation patterns of each group. Vocalisation can be pointed out using a different colour
pens for clarity as a means of input enhancement. The whole class can read through the entire
wayyiqtol paradigm, in chorus fashion. Since the verbs have a specific recognisable pattern,
reading the paradigm out loud will help them to hear and memorize the verbal pattern and be
able to apply the pattern to new wayyiqtol verbs.
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Homework
EXERCISE 1: Objectives: Relate the qatal and wayyiqtol forms and produce the paradigm in writing.
Fill out verbal paradigm tables, including strong, guttural and weak verbs. Read the verb
paradigm out loud.

ַויּ ִדְ בַּק
וַתִּ ק ְָרא

דָ בַק
ק ָָרא

וַתַּ עֲמ ֹד

ָעמַד

וַתּ ֹאמ ְַרנָה

אָמַר
ַויָּבֵא

בָּא

EXERCISE 3: Objective: Become familiar with the  וַיְהִיparadigm.
Write in the blank either  וַיְהִי, וַּתְהִיor ,וַיְהִי.

ֵ ַויּ ָ֥ב ֹאוּ שְׂד1:2
_____־שֽׁם׃
ָ
י־מוֹאב
ָ֖
 _____ בִּי ֵמ ֙י שׁ ְ֣פ ֹט הַשּׁ ֹ ְפ ִ֔טים _____ ָר ָ ֖עב בּ ָ ָ֑א ֶרץ1:11
ֹאמ ְרנָה ה ֲ֥ז ֹאת נָעֳמִ ֽי׃
֖ ַ  _____ כְּב ֹ ָ֙אנָה֙ ֵ ֣בּית ֶ֔לחֶם וַתֵּ ֤ה ֹם כָּל־ ָהעִי ֙ר ֲעלֵי ֶ֔הן וַתּ1:19
שּׁה
ָ ֔  ַויּ ִ ַ֨קּח ֤בּ ֹעַז אֶת־רוּ ֙ת _____־ל֣ וֹ ְל ִא4:13
EXERCISE 3: Objective: Assess understanding of meaning in context and produce the verbs in writing.
Cloze: Select from the list of wayyiqtol verbs and write them in the blank spaces:

 ַו ִיּֽהְיוּ, ַויּ ָ֥ב ֹאוּ, ַו ֵ֨יּלְֶך, ַויְהִי,ַויְ ִ֗הי
 _____ בִּי ֵמ ֙י שׁ ְ֣פ ֹט הַשּׁ ֹ ְפ ִ֔טים _____ ָר ָ ֖עב בּ ָ ָ֑א ֶרץ ______ ִ֜אישׁ מ ֵ ִ֧בּית ֶ ֣לחֶם י ְהוּדָ֗ ה לָגוּ ֙ר ִבּשׂ ֵ ְ֣די מוֹ ָ֔אב ה֥ וּא1:1
 ו ֵ ְ֣שׁם ה ִ ָ֣אישׁ ֱ ֽאלִי ֶ֡מלְֶך ְושֵׁם֩ ִאשׁ ְ֨תּוֹ נָ ֳע ִ֜מי ו ֵ ְ֥שׁם שְׁנֵ ֽי־ב ָָנ֣יו׀ ַמחְל֤ וֹן ְו ִכלְיוֹ ֙ן ֶאפ ְָרתִ֔ ים מִבֵּ ֥ית ֶ ֖לחֶם2 ְו ִאשׁ ְ֖תּוֹ וּשְׁנֵ ֥י בָנָ ֽיו׃
ְֵהוּדה ______ שְׂד
־שֽׁם׃
ָ _____ י־מוֹאב
ָ֖
ָ֑ י

Lesson 3: Functions of qatal in a wayyiqtol narrative sequence
Objectives: The students will be introduced to more advanced concepts, such as word order
and the function of the qatal form in a narrative. They will be expected to produce these
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phenomena in a small writing composition. Once all the binyanim have been introduced the
teacher can introduce the relationship between wayyiqtol and qatal in a narrative.

Group activity: Revision - qatal to wayyiqtol
Objectives: The students will do guided practise and autonomous practise exercises to revise
what they have learned and practise producing the forms.
Revision exercise 1: The teacher says a sentence in qatal and the students must repeat the
sentence in wayyiqtol. This can be done as a group, where the whole class repeats the
sentence together in wayyiqtol, in chorus. This is a guided activity to help students practise
using the forms, the next step is for them to practise using them autonomously in more open
type exercises, such as exercise 2.
Revision exercise 2: The students are given a verb in qatal and they must first convert it to
wayyiqtol and then they must create a sentence using that wayyiqtol verb and speak it to the
class.

Group activity: wayyiqtol and word order
Skills: Reading

Topic: Introduce predicate-subject word order and word order reversal.

Word order can be demonstrated by writing a few sentences the students have already heard on
the board and explaining the clause initial rule of wayyiqtol and the predicate-subject rule, e.g.
Ruth 1:3 ִימלְֶך ִ ֣אישׁ נָע ִ ֳ֑מי וַתִּ שָּׁ ֵ ֥אר ִ֖היא וּשְׁנֵ ֥י בָנֶ ֽיהָ׃
֖ ֶ ( ו ָ ַ֥יּמָת אֱ לsee ‘predicate-subject’ column).
Word order
subject-predicate

predicate-subject

ֱאלִי ֶמלְֶך אִישׁ נָ ֳעמִי מֵת

ִימלְֶך ִ ֣אישׁ נָע ִ ֳ֑מי
֖ ֶ ו ָ ַ֥יּמָת אֱ ל

שׁנֵי ָבנֶי ָה
ְ ְאָרה וּ
ָ הִיא נִשׁ

וַתִּ שָּׁ ֵ ֥אר ִ֖היא וּשְׁנֵ ֥י בָנֶ ֽיהָ׃

הִיא ְוכַֹּלתֶ י ָה קָמוּ

ו ָ ַ֤תּקָם הִי ֙א ְוכַֹּלתֶ֔ י ָה

Afterwards, the same BH sentences can be rewritten as subject initial in BH (see ‘subjectpredicate’ column), illustrating that if the subject comes first the use of qatal, instead of
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wayyiqtol, is necessary. It also shows that as opposed to wayyiqtol, qatal does not appear at the
beginning of the sentence (exceptions can be discussed later). This can also be an opportunity
to discuss the different functions of qatal in second position, such as to contrast two topics, to
mark negation, in a relative clause, in a  כִּיclause or any subordinate clause. Once these
concepts have been assimilated through oral, reading and written exercises, these structures
can be contrasted with a MH equivalent. (See below at the end of the lesson.)

Conversational pairs: wayyiqtol/qatal.
Skills: Reading and speaking Topic: Identify when to use wayyiqtol and qatal forms.
The students work in pairs on this exercise to solve sentences using wayyiqtol or qatal forms.

מוֹאב ִכּ֤י _____ ִבּשׂ ֵ ְ֣דה מוֹ ָ֔אב כִּ ֽי־_____ י ְהוָה֙ אֶת־ע ַ֔מּוֹ ל ֵָת֥ת ל ֶ ָ֖הם לָ ֽחֶם׃
֑ ָ  _______ הִי ֙א ְוכַֹּלתֶ֔ י ָה ______ ִמשּׂ ֵ ְ֣די1:6
 ָפקַד/ַויִּפְק ֹד
שָ ְמעָה/וַתִּ שְׁ מַע
שָׁ בָה/ו ָ ַ֖תּשָׁ ב
 ָקמָה/ו ָ ַ֤תּקָם

Group activity: Introduce functions of the wayyiqtol-qatal sequence.
Skills: Reading

Topic: Introduce the functions of the wayyiqtol-qatal sequence.

Context clarifies meaning and therefore, various functions of the wayyiqtol-qatal sequence is
best illustrated in context. For example, this is well illustrated in the beginning of the story of
Ruth 1:1-6 (which the students are now already familiar with); where a sequence of wayyiqtol
verbs describe the background events until verse 6 where the sequence is interrupted by a
qatal, marking the beginning of Naomi’s journey.

שׁ ְמעָה֙ ִבּשׂ ֵ ְ֣דה מוֹ ָ֔אב כִּ ֽי־פ ַ ָ֤קד י ְהוָה֙ אֶת־ע ַ֔מּוֹ ל ֵָת֥ת ל ֶ ָ֖הם לָ ֽחֶם׃
ֽ ָ מוֹאב ִכּ֤י
֑ ָ  ו ָ ַ֤תּקָם הִי ֙א ְוכַֹּלתֶ֔ י ָה ו ָ ַ֖תּשָׁ ב ִמשּׂ ֵ ְ֣די1:6
Verse 6 should be read aloud and can be used to point out the change in aspect from wayyiqtol
to qatal. Then the whole story should be read in context from Ruth 1:1-6 by the teacher, or an
audio recording, and the students can listen. Comprehension questions should follow. This
sequence can illustrate one of the functions of qatal when it interrupts of a narrative sequence,
i.e. it can refer to an event that happened prior to, or parallel to the series of wayyiqtol verbs. A
timeline can be drawn to explain the sequence of the events, e.g. in Ruth 1:6 מעָה
ְ ָ שׁinterrupts
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the wayyiqtol sequence, indicating that it occurred prior to her getting ready to leave. In the
same way, the second qatal  ָפקַדhappened before she heard it.

שׁ ְמעָה֙ … פ ַ ָ֤קד
ָֽ

ו ָ ַ֖תּשָׁ ב

ו ָ ַ֤תּקָם

ַויִּקְט ֹל … ַויִּקְט ֹל … קָטַ ל
It could also be an opportunity to show that not all clauses follow this verbal pattern, but some
clauses are introduced with a noun, preposition, pronoun, adverb and/or a conjunction. This
can be contrasted at a later stage with the BH-MH contrastive information.

Written exercise: wayyiqtol-qatal
Skills: Reading, writing, knowledge of the particle and imperative forms.
Objectives: Practise recognising the relationship between wayyiqtol and qatal
Write the following verbs in the blank spaces in either wayyiqtol, qatal, imperative or participle.

( א ֹ ֶחזֶת, אֶ ֳחזִי, וַתּאֹחֶז, תּאֹחֵז, )אָחַז. וַיֹּ֗אמֶר הָבִי הַמִּטְפַּ֧חַת אֲשֶׁר־עָלַיְִך וְ_____־בָהּ _____ בָּ֑הּ.1
( ו ָ ַ֖תּשָׁ ב, שָׁ בָה, שׁ ֹ ְבנָה, תָּ שֽׁ וּב, )שָׂ ב. _____ נָעֳמִי וְרוּת הַמּוֹאֲבִיָּה כַלָּתָהּ עִמָּ֔הּ הַ_____ מִשְּׂדֵי מוֹאָב.2
ַ : _____ ֨בּ ֹעַז אֶ ת־נְע ָָריו לֵאמ ֹר.3
 ״הֲלוֹא:״ וַיּ ֹאמֶר ֨בּ ֹעַז אֶ ל־רוּת.ָ״גּ֣ם ֵ ֧בּין ָ ֽה ֳעמ ִָרים תְּ ַלקֵּט וְֹלא תַ ְכלִימוּה
( יְ ַצוֶּה, ַצוֵּה, ַויְצַו, ְמ ַצוֶּה,_____ אֶ ת־ ַהנְּע ִָרים ְל ִבל ִ ְ֣תּי נָ ְגעְֵך?״ ) ָצוָה

Group activity: Reversal of word order for emphasis
Skills: Reading

Topic: The use of qatal to interrupt the narrative sequence.

A student can read the following verse aloud.

 וַתִּ ֶ ֣שּׂנָה קוֹ ָ֔לן וַתִּ ב ֶ ְ֖כּינָה ֑עוֹד וַתִּ ַ ֤שּׁק ע ְָרפָּה֙ ַלחֲמוֹתָ֔ הּ ו ְ֖רוּת ָ ֥דּ ְבקָה בָּ ֽהּ׃1:14
…… קָטַ ל

▭……… ְו.…  ַויִּקְט ֹל.…. …… ַויִּקְט ֹל. ַויִּקְט ֹל

This passage can be used to illustrate that the subject can be placed before the verb for
emphasis, or contrast. Once again a sequence of wayyiqtol verbs is interrupted by qatal, to
55

M.A. THESIS: CONTRASTIVE ANALYSIS BETWEEN BIBLICAL & MODERN HEBREW

indicate that the actions happened simultaneously; but the subject-prediate word order also
serves to contrast Ruth’s actions (who clung to her mother-in-law) to those of Orpah (who left
her). [Holmstedt, 2010:86] The verse can be made into a skit to illustrate the point.

Group activity: Revision and paradigm assimilation
Skills: Speech

Topic: Revision and paradigm assimilation

The students are each given a note with a pronoun written on it. The teacher says a word in
qatal and the students has to give the form in wayyitqol that agrees with the pronoun they are
holding., e.g. If the teacher says,  ״קָם״and if the pronoun is המָּה
ֵ the student answers:  ַויּ ָ֣קוּמוּ.
Once each student has had a turn, they can hand their note with the pronoun to the student next
to them; the teacher then gives a new qatal verb and each student gives their answer in
agreement with their new pronoun.

Homework
EXERCISE 1: Objective: Assess understanding of word order.
Rearrange the following list of words into a sentence.

/ מוֹאָב/וַתָּ֤קָם/ ָ וְכַֹּלתֶיה/ וַתָּ֖שָׁב/  הִיא/מִּשְּׁדֵי

1:6

EXERCISE 2: Objective: Assess understanding the wayyiqtol paradigm and test comprehension.
Fill in the blanks with the corresponding wayyiqtol verbs from the qatal verbs listed below:

 אָכַל, שָׁכַב, בָּאָה, יָטַ ב, שָׁ תָ ה, בָּא,ָגּלָה
._____ְֹלתיו
֖ ָ  _____ ֤בּ ֹעַז _____ _____ ל ִ֔בּוֹ _____ לִשְׁ ַ ֖כּב ִבּק ֵ ְ֣צה ָהע ֲֵר ָ ֑מה _____ ַב ָ֔לּט _____מ ְַרגּ3:7
EXERCISE 3: Objective: Assess writing skills and understanding of the use of the wayyiqtol and qatal
verbs in context.
Cloze: fill in the blanks with a verb of your choice and write it in either qatal or wayyiqtol.

ר־הוֹת ָרה
ֲֶמוֹתהּ ֵ ֣את אֲ שֶׁ ר־ל ֵ ִ֑קּטָ ה _____ _____־ ָ֔להּ ֵ ֥את אֲ שׁ
֖ ָ  _____ _____ ָה ִ֔עיר _____ ח2:18
ִ֖
ִירְך בּ ָ֑רוְּך _____ ַלחֲמוֹתָ֗ הּ ֵ ֤את
֨ ֵ _____ ָ֨להּ חֲמוֹתָ֜ הּ א19 מִשָּׂ ב ְָעֽהּ׃
֖ ֵ יפ ֹה ל ַ ִ֤קּטְ תְּ הַיּוֹם֙ ו ָ ְ֣אנָה _____ י ִ ְ֥הי ַמכּ
שׁ אֲ שֶׁ֨ ר _____ ע ִ֛מּוֹ הַיּ֖ וֹם ֽבּ ֹעַז׃
֙ אֲ שֶׁ ר־_____ ע ִ֔מּוֹ _____ ֵ ֤שׁם הָאִ י
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EXERCISE 4: Objective: Assess writing skills and understanding of the use of the wayyiqtol and qatal
verbs in context.
Write a short story using the wayyiqtol verbs you have learned starting with the following words:

… ַויְהִי הַיּוֹם.
The students can read their composition to the class in the next lesson, which gives them a
chance to speak and provides another opportunity to assess the students’ listening
comprehension.

Lesson 4: Modern Hebrew to Biblical Hebrew crosslinguistic awareness activities
Once the students are familiar with the wayyiqtol paradigm in various binyanim and have practised
producing them both in oral and written forms, some BH/MH contrastive information can be
introduced.
Skills: Listening and speaking
Topic: To contrast BH phenomena such as the use of wayyiqtol in BH instead of qatal, diﬀerences in
word order, and diﬀerent functions of waw.
Background knowledge: Knowledge of these forms and concepts in BH. Knowledge of diﬀerences in
relevant BH and MH vocabulary.
A text like the introduction to the book of Ruth (1:1-1:6), which was used to introduce the
wayyiqtol past tense narrative sequence and the function of qatal to interrupt the narrative, can
be juxtaposed along side the MH equivalent in order to show the differences in syntax. For
example, that as MH uses qatal through out the sequence for narrative instead wayyiqtol, with a
corresponding change in word order from predicate-subject to subject-predicate. The
contrasting functions of waw in BH and MH can be demonstrated by showing that the BH waw
has many functions: it serves to coordinate the sequence of verbs (the students could be asked
to highlight all the waw forms prefixed to wayyiqtol) and does not always simply mean ‘and’ as in
MH. It can serve to contrast two situations or events e.g. Ruth 1:14, or it can acts as a
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subordinate particle to introduce a purpose clause, e.g. Ruth 4:4 BH: ה ִַגּ֣ידָ ה ִ֗לּי וְאֵ דַ ע.

, ערפה נשקה לחמותה. שוב פרצו הנשים בבכי1:14
.אבל רות סירבה לעזוב אותה

 וַתִּ ֶ ֣שּׂנָה קוֹ ָ֔לן וַתִּ ב ְֶכּ֖ינָה ֑עוֹד וַתִּ ַ ֤שּׁק ע ְָרפָּה֙ ַלחֲמוֹתָ֔ הּ1:14
ו ְ֖רוּת דָּ ֥ ְבקָה בָּ ֽהּ׃

 אמור לי כדי, אם לא. עשה זאת, אם תסכים לגאול4:4
שאדע

ִם־ֹלא יִגְ ַ֜אל ה ִַגּ֣ידָ ה ִ֗לּי ׳וְאֵ דַ ע׳
֨  אִם־תִּגְאַל֙ ְגּ ָ֔אל ְוא4:4
[ ֙]וְאֵ ֽדְ עָה

Identifying equivalent BH and MH verbal forms
The first stage could involve simply recognising the form and making a connection between the
BH and MH form. The student can be asked to identify and highlight all the wayyiqtol verbs in
the BH text and the equivalent qatal verb in the MH text. They can either work alone so as not to
mix MH and BH speech.

Group activity: Written reverse translation
Topic: The students are required to rewrite sentences from MH into BH using wayyiqtol and the correct
word order. The sentences are read to the entire class so that any corrective feedback from the teacher
will be of benefit to everyone.
Write the following passages in BH using wayyiqtol.

. מת, בעלה של נעמי, אלימלך.1
. היא נשארה לבד עם שני בניה.2
. היא וכלתיה קמו.3

Conversational pairs - oral reverse translation
Each student gets a note with a sentence in MH written on it that they need to convert into BH.
The students can work in pairs and read their MH sentence to their partner in BH, without writing
it down. This is to encourage them to process the BH language in their minds. For example:

. היה זה בימי השופטים ובארץ היה רעב1:1
Once they have both converted the MH sentences to BH they should swop and, if necessary, try
and improve on the sentence their partner spoke. The note is then passed on to the next pair of
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students and they repeat the exercise. Once all the pairs have worked on all the sentences,
they can read a sentence to the class and the class can have a group discussion, in BH, as to
which is the most correct BH form of the sentence.

Group activity : Drama - The time traveller.
The following exercise is only for advanced students who have learned all the phenomena
characteristic of BH. A story including dialogue is written that can be acted out. A foreigner
comes to visit Bethlehem, however, he is from a country that only speaks MH and no one in
Bethlehem knows MH except Ruth, who can act as an interpreter. There are set lines written in
BH and the dialogue for the foreigner is left empty. The words of the foreigner are written in MH
on pieces of paper which the student, who’s turn it is to be Ruth, must draw from a hat. Every
time they come to the place in the story where the foreigner speaks, Ruth has to translate it into
BH by translating the traveller’s story, e.g. into narrative past tense using wayyiqtol. The teacher
can write a list of the BH phenomena needed that correspond to the notes that the students
have to ‘interpret’.

Homework:
Objective: Assess the ability to distinguish between BH and MH grammar and lexicon and whether
these forms have been correctly acquired. This exercise assumes knowledge of relevant contrastive
vocabulary and morphology.
Restore the BH grammar in the following passage using the wayyiqtol forms: ַויְהִי ַויֵּלְֶך ַויָּב ֹאוּ

ַויִּהְיוּ ַויָּמָת וַתִּ שָּׂ אֵ ר
 אשתו ושני, הוא, איש מבית לחם שביהודה הלך לגור במואב.היה זה בימי השופטים ובארץ היה רעב
. מת והיא נשארה לבד עם שני בניה, בעלה של נעמי, אלימלך. שם האיש היה אלימלך.בניו
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CHAPTER 4: CONCLUSION
Summary of findings and pedagogical implications
This thesis addressed two main questions about teaching BH in a communicative setting.
Firstly, what type of learning environment and methods are suitable for BH acquisition and does
the students prior knowledge of MH affect the choice of methods used. Secondly, what type of
linguistic input do learners need who have prior knowledge of MH, i.e. which specific structures
should be taught. A review on SLA teaching approaches and methods revealed that there is a
shortage of empirical studies that apply communicative methods to BH pedagogy. In addition,
studies that compare BH and MH do not specifically discuss possible interference from MH
while teaching BH, nor suggest teaching methods to address this issue. Since CLT has no one
specific method that can guarantee acquisition and there is no consensus regarding how
exactly to teach grammar, it seems appropriate that the most suitable teaching methods for BH
students, who's goal is to be fluent in reading Biblical text and who as scholars also need
metalinguistic knowledge, are those that include form-focused instruction in a combination of
implicit and explicit instruction.
The results from the CA highlighted many BH features that differ from MH. The key
morphological features that set BH apart from MH, in order of frequency, are: the relative particle
 ;אׁשרthe infinitive construct (except when attached to -ל, then it has a similar form and meaning
to the MH infinitive); the negative jussive; feminine plural imperatives; negation of the infinitive
construct; the negative imperative and the lengthened imperative.
The key syntactic features characteristic of BH were: the wayyiqtol verbal form and its
corresponding coordination by the waw prefix; varied functions of waw (coordination and
occasionally subordination or contrast); the predicate-subject word order; the jussive; the
weqatal verbal form expressing imperfect; the weqatal verbal form expressing imperatives;
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pronominal suffix on verbs, the frequency of the genitive construct state; the cohortative; varied
uses the prepositions  עםand  ;אתthe negative interrogative; the interrogative הא, the
interrogative אָנָה, and first conjunct agreement.
These results showed the paratactic preference of BH in narrative using wayyiqtol verbal forms
to coordinate actions or events, as compared with MH’s preference for subordination using the
proclitic -ׁש. BH also prefers synthesis, and consequently, there is a high frequency of construct
states and pronominal suffixes on nouns and as objects of the verb, as contrasted with MH’s
preference for analytic syntax, usually using the particle  ׁשלand the use of the inflected from of
the object marker את.
Due to the importance of the audible in learning a spoken language this study emphasises the
importance of preserving a monolingual environment in the BH classroom, since it is the only
environment where the students receive audible comprehensible BH input and output in the
context of meaningful communication, which is essential for acquisition.
The CA is valuable tool for two reasons. Firstly, it provides teachers with a description of key
phenomena that are characteristic of BH that should be emphasised in a class of MH speakers.
The teacher should give students more opportunities to produce and practise these forms,
especially orally. Secondly, once the students have learned these forms using all four language
skills, BH/MH contrasts can be introduced, where appropriate. BH/MH contrasts can be
introduced in written form in a communicative environment without compromising the
monolingual principle, with grammar explanations remaining in BH. Corresponding exercises
should be given to once again practise producing these forms now that the students have
awareness of possible crosslinguistic influence from MH forms. Written contrastive information
may also be useful if included in a text box, or as a note at the end of a chapter in a textbook,
with an example of some structures and a note explaining differences, e.g. “Note: In BH the
relative particle  אׁשרis used instead of -”ׁש.
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Limitations of the study and suggestions for future study
The current study focuses on defining the boundaries of two languages that overlap significantly,
in order to prevent negative CLI from MH during BH instruction. Since previous studies show
that areas of similarity are the most vulnerable to CLI, there are many potential areas of CLI from
MH since the BH and MH linguistic systems are very similar. A CA, however, cannot predict
which specific structures the students will have difficulty with, it can only provide a list of
potentially problematic features. Therefore, an empirical study is needed, which analyses actual
BH language samples from students, to determine which phenomena are most vulnerable to CLI
and actually cause interference in realtime. Some of the questions that should be asked are:
Which structures are most vulnerable to CLI? Are they structures that are similar in form and
function to those in MH, e.g. ׁש- and אׁשר, or are they those that are similar in morphology and
different in function, like wayyiqtol versus qatal in MH, or both? Are there variations among
learners, and if so, why? These results can be compared with students who do not know MH as
a control. The study should also include a verification stage, to determine whether activities and
exercises that include BH/MH contrastive information have improved BH acquisition as
compared with students who were not exposed to the contrasts.
The data in this study could serve as a foundation for future studies that could involve describing
other features, such as significant lexical and phonological differences. This CA was primarily
confined within the boundaries of a sentence, future studies could also include examining the
texts at pragmatic and discourse levels. In addition, this study was limited to the book of Ruth,
which is mostly narrative; therefore, future studies could analyse other books of the Bible to find
more phenomena. Since BH and MH are frequently learned together, a CA that defines the
boundaries between the two languages can make a useful contribution to BH studies. Promotion
of a communicative approach to BH pedagogy and more empirical studies that prove its
efficacy will take a step in the direction of making BH learning more effective and enjoyable.
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APPENDIX A: Book of Ruth - Parallel text alignment
Words in [brackets] represent the Qere.

מְגילַּת-רוּת
The Westminster Leningrad Codex

העדות

Biblical Hebrew

Modern Hebrew

א ַ 1ויְ ִ֗הי בִּי ֵמ ֙י שְׁ ֣פ ֹט הַשּׁ ֹ ְפ ִ֔טים ַוי ִ ְ֥הי ָר ָ ֖עב בּ ָ ָ֑א ֶרץ ַו ֵ֨יּלְֶך
ִ֜אישׁ מ ֵ ִ֧בּית ֶ ֣לחֶם י ְהוּדָ֗ ה לָגוּ ֙ר ִבּשׂ ֵ ְ֣די מוֹ ָ֔אב ה֥ וּא ְו ִאשׁ ְ֖תּוֹ
וּשְׁנֵ ֥י בָנָ ֽיו׃

א  1היה זה בימי השופטים ובארץ היה רעב .איש
מבית לחם שביהודה הלך לגור במואב ,הוא ,אשתו
ושני בניו

 2ו ֵ ְ֣שׁם ה ִ ָ֣אישׁ ֱ ֽאלִי ֶ֡מלְֶך ְושֵׁם֩ ִאשׁ ְ֨תּוֹ נָ ֳע ִ֜מי ו ֵ ְ֥שׁם
ְהוּדה
שְׁנֵ ֽי־ב ָָנ֣יו׀ ַמחְל֤ וֹן ְו ִכלְיוֹ ֙ן ֶאפ ְָרתִ֔ ים מִבֵּ ֥ית ֶ ֖לחֶם י ָ ֑
ַויּ ָ֥ב ֹאוּ שְׂדֵ
ְיוּ־שֽׁם׃
י־מוֹאב ַו ִיּֽה ָ
ָ֖

 2שם האיש היה ֱאלִי ֶמלְֶך ,שם אשתו נָ ֳעמִי ושמות בניו
ַמחְלוֹן ו ִכלְיוֹן .הם היו מ ֶאפ ְָרת )בית לחם
שביהודה( ועברו לגור במואב.

ִימלְֶך ִ ֣אישׁ נָע ִ ֳ֑מי וַתִּ שָּׁאֵ ֥ר ִ ֖היא וּשְׁנֵ ֥י בָנֶ ֽיהָ׃
 3ו ָ ַ֥יּמָת אֱ ל ֶ ֖

 3אלימלך ,בעלה של נעמי ,מת והיא נשארה לבד עם
שני בניה.

 4וַיִּשְׂא֣וּ לָהֶ֗ם נָשִׁים֙ ֹֽמאֲבִיּ֔וֹת שֵׁ֤ם הָֽאַ ַח ֙ת ע ְָר ָ֔פּה ו ֵ ְ֥שׁם
שׁ ִנ ֽים׃
שּׁ ִנ֖ית ֑רוּת ַו ֵיּ֥שְׁבוּ ָ ֖שׁם כּ ֶ ְ֥עשֶׂר ָ
ַה ֵ

 4השניים נשאו נשים מואביות ,שם האחת ע ְָרפָּה ושם
השנייה רוּת .הם נשארו שם כעשר שנים,

שּׁה
שּׁ ֵא ֙ר הָ ֽ ִא ֔ ָ
ֵיהם ַמחְל֣ וֹן ְו ִכלְי֑ וֹן וַתִּ ָ
ַ 5ויּ ָ֥מוּתוּ גַם־ ְ
שׁנ ֶ ֖
ִישֽׁהּ׃
ִמשְּׁנֵ ֥י יְל ֶ ָ֖די ָה וּ ֵמא ָ

 5ואז מתו גם שני הבנים ,מחלון וכליון .נעמי נשארה
בלי שני בניה ובלי בעלה

שׁ ְמעָה֙
מוֹאב ִכּ֤י ָ ֽ
 6ו ָ ַ֤תּקָם הִי ֙א ְוכַֹּלתֶ֔ י ָה ו ָ ַ֖תּשָׁב ִמשּׂ ֵ ְ֣די ָ ֑
ִבּשׂ ֵ ְ֣דה מוֹ ָ֔אב כִּ ֽי־פ ַ ָ֤קד י ְהוָה֙ אֶת־ע ַ֔מּוֹ ל ֵָת֥ת ל ֶ ָ֖הם לָ ֽחֶם׃

 6היא וכלותיה התכוננו לשוב ממואב כי היא שמעה
שה' בירך את עמו ונתן לו יבול.

ַֹּלתי ָה
ֲשׁר ָהיְתָ ה־ ֔ ָ
 7וַתֵּ ֵ֗צא מִן־ ַהמָּקוֹם֙ א ֶ ֣
שׁמָּה וּשׁ ְֵתּ֥י כ ֶ ֖
ְהוּדֽה׃
ע ָ ִ֑מּהּ וַתֵּ ַ ֣ל ְכנָה בַדֶּ֔ ֶרְך ל ָ֖שׁוּב אֶל־אֶ ֶ֥רץ י ָ

7נעמי ושתי כלותיה יצאו מהמקום שהתגוררו בו,
והלכו בדרך לשוב ליהודה.

ִשּׁה ל ֵ ְ֣בית
 8ו ַ֤תּ ֹאמֶר נָ ֳע ִמ ֙י ִלשׁ ֵ ְ֣תּי כַֹּלתֶ֔ י ָה ֵ ֣ל ְכנָה ֔שּׁ ֹ ְבנָה א ָ ֖
]יעַשׂ[ י ָ
ִית֛ם
ֲשׁר ֲעשׂ ֶ
א ָ ִ֑מּהּ ׳י ַ ֲעשֶׂה׳ ַ ֣
ְהו֤ה ִע ָמּכֶם֙ ֶ֔חסֶד ַכּא ֶ ֧
עִם־ ַהמּ ִ ֵ֖תים ְו ִעמָּדִ ֽי׃

 8נעמי אמרה לשתי כלותיה" :שובו כל אחת לבית
אמה .יעשה אתכן ה' חסד כפי שעשיתן עם המתים
ואתי.

ִישׁהּ וַתִּ ַ ֣שּׁק
ִשּׁה ֵ ֣בּית א ָ ֑
 9י ֵ ִ֤תּן י ְהוָה֙ ָל ֶ֔כם וּמ ְֶצ֣אן ָ מְנוּ ָ֔חה א ָ ֖
ָל ֶ֔הן וַתִּ ֶ ֥שּׂאנָה ָ
קוֹל֖ן וַתִּ בְכֶּ ֽינָה׃

 9ייתן ה' לכל אחת מכן שלווה בבית בעלה" .היא
נשקה להן ,והן פרצו בבכי.

ֹאמ ְרנ ָ
ָה־לּ֑הּ כִּי־א ִָתְּ֥ך נ ָ֖שׁוּב ְלעַמֵּ ְֽך׃
 10וַתּ ַ ֖

 10הן אמרו לה" :אתך נשוב לעמך".

 11ו ַ֤תּ ֹאמֶר נָ ֳע ִמ ֙י ֣שׁ ֹ ְבנָה בְנ ֹתַ֔ י לָ ֥מָּה תֵ ַ ֖ל ְכנָה ע ִִ֑מּי
ַ ֽהע ִ
ֽוֹד־ל֤י ָבנִים֙ בְּ ֽ ֵמ ַ֔עי ְו ָהי֥וּ ל ֶָכ֖ם ַל ֲאנ ִָשֽׁים׃

 11נעמי אמרה" :שובו ,בנותיי .למה תלכו אתי?
האם אלד עוד בנים ,שיוכלו להיות הבעלים שלכן?
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֠ ֵ֗ ֶ֨ ִ֜ ְֲִֵֶַָ֤֙

֤ 12שׁ ֹ ְבנָה בְנ ֹתַ ֙י ֵ֔ל ְכן ָ ִכּ֥י ז ַ ָ֖קנְתִּ י ִמהְי֣ וֹת ל ִ ְ֑אישׁ ִכּ֤י
אָ ַמ ְ֙רתִּ ֙י י ִ
ֶשׁ־ל֣י תִ ְק ֔ ָוה ַגּ֣ם ָה ִי֤יתִ י ַה ַלּ֙יְלָה֙ ְל ִ֔אישׁ ו ְַג֖ם
י ַָל֥דְ תִּ י ָב ִנ ֽים׃

 12שובו ,בנותיי ,לכו ,כי אני זקנה מכדי להינשא .גם
אילו חשבתי שיש לי תקווה ,ונישאתי עוד הלילה
לאיש וגם ילדתי בנים,

ֲשׁר יִגְדָּ֔ לוּ ֲה ָל ֵה ֙ן ֵ ֽתּ ָע ֵ֔גנָה
ֲ 13הל ֵ ָ֣הן׀ תְּ ַ
שׂ ֵ֗בּ ְרנָה ֚ ַעד א ֶ ֣
ְל ִבל ְִ֖תּי הֱי֣ וֹת ל ִ ְ֑אישׁ ַ ֣אל בְּנ ֹתַ֗ י כִּ ֽי־מ ִ
ַר־ל֤י מְא ֹ ֙ד ִמ ֶ֔כּם
כִּ ֽי־יָצ ָ ְ֥אה ִ ֖בי י ַד־י ְהוָ ֽה׃

 13האם הייתן מחכות ונשארות ללא בעל עד שיגדלו?
לא ,בנותיי ,חיי מרים משלכן כי ה' פגע בי".

 14וַתִּ ֶ ֣שּׂנָה קוֹ ָ֔לן וַתִּ ב ְֶכּ֖ינָה ֑עוֹד וַתִּ ַ ֤שּׁק ע ְָרפָּה֙ ַלחֲמוֹתָ֔ הּ
ו ְ֖רוּת דָּ ֥ ְבקָה בָּ ֽהּ׃

 14שוב פרצו הנשים בבכי .ערפה נשקה לחמותה,
אבל רות סירבה לעזוב אותה.

 15ו ַ֗תּ ֹאמֶר ִהנֵּה֙ ָ ֣שׁבָה יְבִמְתְֵּ֔ך אֶל־עַמָּ֖הּ וְאֶל־אֱֹלהֶ֑יהָ
שׁ֖וּבִי אַח ֵ ֲ֥רי י ְ ִבמ ְֵתְּֽך׃

 15נעמי אמרה" :גיסתך שבה לעמה ולאלוהיה .שובי
ועשי כמוה".

 16וַתֹּ֤אמֶר רוּת֙ אַל־תִּ ְפ ְגּעִי־ ִ֔בי ְל ָעז ֵ ְ֖בְך לָשׁ֣וּב מ ָ ֲִֵ֑אַחריְך
כּי אל־אשׁר תּלכי אלְך וּבאשׁר תּליני אָ ִ֔לין ע ֵ ַ֣מְּך ַע ִ֔מּי
ֵאֹלהי ְִך אֱֹלהָ ֽי׃
ו ַ֖

 16רות השיבה" :אל תדרשי ממני לפנות ממך ולעזוב
אותך .לאן שתלכי אלך ,והיכן שתלוּני אלוּן .עמך הוא
עַמי ואלוהייך הוא אלוהיי.

שׂה י ְהוָ ֥ה ִל ֙י  17היכן שתמותי אמות ,ושם אקבר .יעניש אותי
אָמוּת ו ָ ְ֖שׁם ֶאקּ ֵ ָ֑בר כּ ֹה֩ י ַ ֲע ֨ ֶ
 17בַּאֲשֶׁ֤ר תָּמ֙וּתִי֙ ֔
אלוהים ואף גרוע מזה אם דבר מלבד המוות יפריד
ו ְ֣כ ֹה י ֹ ִ֔סיף ִכּ֣י ַה ָ֔מּוֶת יַפ ִ ְ֖ריד בֵּי ִנ֥י וּבֵינֵ ְֽך׃
ביני לבינך".
 18וַתֵּ֕ ֶרא כִּ ֽי־מִתְ אַמֶּ ֥ צֶת ִ ֖היא ל ֶ ָ֣לכֶת א ָ ִ֑תּהּ וַתֶּ ח ַ ְ֖דּל לְדַ בֵּ ֥ר
אֵלֶ ֽיהָ׃

 18נעמי ראתה שרות מתעקשת ללכת אתה ,והפסיקה
להפציר בה.

 19השתיים הלכו עד שהגיעו לבית לחם .כאשר
 19וַתֵּ ַ ֣ל ְכנָה שְׁתֵּ י ֶ֔הם עַד־בּ ָ ֹ֖אנָה ֵ ֣בּית ָ ֑לחֶם ַוי ְ ִ֗הי כְּב ָֹ֙אנָה֙
ֹאמ ְרנָה ה ֲ֥ז ֹאת נָעֳמִ ֽי׃ הגיעו לבית לחם פרצה מהומה בכל העיר בגללן.
ֵ ֣בּית ֶ֔לחֶם וַתֵּ ֤ה ֹם כָּל־ ָהעִי ֙ר ֲעלֵי ֶ֔הן וַתּ ַ ֖
נשות העיר שאלו זו את זו" :האם זאת נעמי?".
 20ו ַ֣תּ ֹאמֶר ֲאלֵי ֶ֔הן אַל־תִּ ק ֶ ְ֥ראנָה ִל֖י נָע ִ ֳ֑מי ק ֶ ְ֤ראן ָ ִל ֙י מ ָָ֔רא  20נעמי אמרה להן" :אל תקראו לי עוד נעמי .קִראו
לי מ ָָרה כי אֵל שַׁדַ י מירר את חיי מאוד.
כִּי־ה ַ ֵ֥מר שַׁדַּ ֛י ִל֖י מ ְֽא ֹד׃
יבנִי י ָ
ְהו֑ה ָ ֣למָּה
ֲ 21אנִ ֙י ְמל ָ ֵ֣אה ָה ַ֔לכְתִּ י ו ְֵר ָ ֖יקם הֱשִׁ ַ ֣
תִ ק ֶ ְ֤ראנָה ִל ֙י נָ ֳע ִ֔מי וַ ֽיהוָה֙ ָ ֣ענָה ִ֔בי ְושׁ ַ ַ֖דּי ֵ ֥ה ַ ֽרע לִ ֽי׃

 21היה לי הכול כאשר עזבתי ,וה' השיב אותי לכאן
בחוסר כול .למה אתן קוראות לי נעמי? ה' גרם לי
כאב ,ואל שדי ה ֵַרע לי".

ַשּׁבָה
 22ו ָ ַ֣תּשָׁב נָ ֳע ִ֗מי ו ְ֨רוּת הַמּוֹ ֲא ִב ָיּ֤ה ַכלָּתָ הּ֙ ִע ָ֔מּהּ ה ָ ֖
מוֹאב ְו ֵ֗המָּה ֚ ָבּאוּ ֵ ֣בּית ֶ֔לחֶם בִּתְ ח ִַלּ֖ת ק ְִצ֥יר
ִמשּׂ ֵ ְ֣די ָ ֑
שְׂע ִ ֹֽרים׃

 22נעמי שבה ממואב עם כלתה רות המואבייה .הן
הגיעו לבית לחם בתחילת קציר השעורה.

ב ֽוּ ְלנָ ֳע ֞ ִמי ׳ ְמי ֻדָּ ע׳
שׁהּ ֚ ִאישׁ גִּבּ֣ וֹר ַ֔חי ִל
]מוֹדע[ ְלאִי ֗ ָ
ַ֣
ִימלְֶך וּשׁ ְ֖מוֹ ֽבּ ֹעַז׃
ִמ ִמּשׁ ַ ְ֖פּחַת ֱאל ֶ ֑

ב לנעמי היה מכר ,איש מכובד ממשפחת בעלה
.אלימלך ,בּוֹעַז שמו
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 2וַתּ ֹא ֶמ ֩ר ֨רוּת הַמּוֹ ֲא ִב ָ֜יּה אֶ ֽל־נָ ֳע ִ֗מי ֵ ֽא ְלכ ָ
 2רות המואבייה ביקשה מנעמי" :הרשי לי ללכת
ָה־נּ֤א ַהשָּׂדֶ ה֙
ֵינ֑יו ו ַ֥תּ ֹאמֶר לשדה לאסוף שיבולים אחרי מי שירצה להיטיב
ָא־חן ְבּע ָ
ֲשׁר ֶא ְמצ ֵ ֖
וַאֲ ַלק ָ ֳ֣טה בַשִּׁבֳּלִ֔ים אַ ַ֕חר א ֶ ֥
אתי” .נעמי השיבה לה" :לכי ,בתי".
ָל֖הּ ל ְִכ֥י בִתִּ ֽי׃
 3וַתֵּ֤לְֶך וַתָּבוֹא֙ וַתְּלַקֵּ֣ט בַּשָּׂדֶ֔ה אַח ֵ ֲ֖רי הַקֹּצ ִ ְ֑רים ַו ִיּ֣קֶר
ֲשׁר ִמ ִמּשְׁפַּ ֥ חַת ֱאלִימֶ ֽלְֶך׃
ִמק ְֶ֔ר ָה ֶחל ַ ְ֤קת ַהשָּׂדֶ ה֙ ל ְ֔ב ֹעַז א ֶ ֖

 3רות הלכה ,הגיעה לַשדה ואספה שיבולים אחרי
הקוצרים .בלי שהתכוונה לכך ,הגיעה
לשדה בועז ממשפחת אלימלך.

ְהו֣ה
ֵה־ב ֹעַז ֚ ָבּא מ ֵ ִ֣בּית ֶ֔לחֶם וַיֹּ֥אמֶר לַקּוֹצ ִ ְ֖רים י ָ
ְ 4ו ִהנּ ֗
ִעמּ ֶָכ֑ם וַיֹּ֥אמְרוּ ל֖ וֹ יְב ֶָרכְָך֥ י ְהוָ ֽה׃

4בועז הגיע מבית לחם ואמר לקוצרים" :ה' אִתכם”.
הקוצרים ענו לו" :יברך אותך ה'".

 5וַיֹּ֤אמֶר ֙בּ ֹ ַע ֙ז ְלנַע ֲ֔רוֹ ַהנּ ָ ִ֖צּב עַל־ ַהקּֽוֹצ ִ ְ֑רים ל ִ ְ֖מי ַהנַּע ָ ֲ֥רה
הַזּ ֹֽאת׃

 5בועז שאל את משרתו הממונה על הקוצרים" :של
מי הנערה הזאת?".

ֹאמר נַע ָ ֲ֤רה מֽוֹ ֲא ִביּ ָה֙
ַ 6ו ַ֗יּעַן הַנַּ ֛עַר ַהנִּצָּ ֥ב עַל־הַקּוֹצ ִ ְ֖רים וַיּ ַ ֑
ַשּׁבָה עִ ֽם־נָע ִ ֳ֖מי ִמשּׂ ְֵד֥ה מוֹאָ ֽב׃
ִ֔היא ה ָ ֥

 6המשרת הממונה על הקוצרים ענה" :היא נערה
מואבייה ששבה ממואב עם נעמי.

ְאָספתּי בעמרים אַח ֵ ֲ֖רי
 7ו ַ֗תּ ֹאמֶר אֲ ַלקֳטָ ה־נָּ ֙א ו ִִָ֔ ְֳַָ֣ ֽ
הַקּוֹצ ִ ְ֑רים וַתָּ ב֣ וֹא וַ ֽתַּ ע ֲ֗מוֹד מ ָ ֵ֤אז ה ַ֙בּ ֹ ֶק ֙ר ְועַד־ ַ֔עתָּ ה ֶז ֛ה
שׁב ְָתּ֥הּ ה ַ ַ֖בּי ִת מ ְָעֽט׃
ִ

 7היא ביקשה' ,הרשו לי ללכת אחרי הקוצרים
ולאסוף שיבולים בין האלומות' .היא באה
בבוקר ונשארה עד עכשיו .כעת ישבה לנוח מעט.״

ֶל־רוּת ה ֲ֧לוֹא שׁ ַ ָ֣מעַתְּ בִּתִּ֗ י אַל־תֵּ ְל ִכ ֙י
 8וַיּ ֹא ֶמ ֩ר ֨בּ ֹעַז א ֜
ֲבוּרי ִמ ֶזּ֑ה ו ְ֥כ ֹה תִ דְ בּ ִ ָ֖קין
לִלְ ֹקט֙ בְּשָׂדֶ֣ה אַ ֵ֔חר וְגַ ֛ם ֹל֥ א תַ ע ִ֖
עִם־נַעֲר ָֹתֽי׃

 8בועז אמר לרות" :שמעי ,בתי .אל תלכי לאסוף
שיבולים בשדות אחרים ואל תלכי
מכאן ,הישארי עם הקוצרות שלי.

 9עֵינַ֜יְִך בַּשָּׂדֶ֤ה אֲשֶׁר־יִקְצֹרוּן֙ וְהָלַ֣כְתְּ אַח ֲֵרי ֶ֔הן הֲל֥ וֹא
צ ִִוּ֛יתִ י אֶת־ ַהנְּע ִ ָ֖רים ְל ִבל ִ ְ֣תּי נָג ֵ ְ֑עְך ְו ָצ ִ֗מת ְו ָה ַלכ ְְ֙תּ
שׁא ֲ֖בוּן ַהנְּע ִ ָֽרים׃
ֲשׁר י ִ ְ
אֶל־ ַה ֵכּ ִ֔לים ְושָׁתִ֕ ית ֵמא ֶ ֥

 9ראי באיזה שדה הן קוצרות ולכי אחריהן .ציוויתי
על הקוצרים לא לפגוע בך .כאשר תהיי צמאה ,גשי
לכלים ושתי מהם מים שישאבו הקוצרים".

 10וַתִּפֹּל֙ עַל־פָּנֶ֔יהָ וַתִּשְׁתַּ֖חוּ אָ֑רְצָה וַתֹּ֣אמֶר אֵלָ֗יו מַדּוּעַ֩
מָצָ֨אתִי חֵ֤ן בְּעֵינֶ֙יָך֙ לְהַכִּירֵ֔נִי וְאָנ ִֹכ֖י נָכ ְִר ָיּ ֽה׃

 10רות השתחוותה ארצה ואמרה לבועז" :מדוע אתה
מיטיב אתי ומתייחס אליי כאל
מכָּרה? אני זרה".

 11בועז ענה לה" :שמעתי על כל מה שעשית למען
 11וַיַּ֤עַן בֹּ֙עַז֙ וַיֹּ֣אמֶר לָ֔הּ הֻגֵּ֨ד הֻגַּ֜ד לִ֗י כֹּ֤ל אֲשֶׁר־עָשִׂית֙
אָביְך ְו ִא ֵ֗מְּך ְו ֶא ֶ֙ר ֙ץ חמותך אחרי מות בעלך ,שעזבת את
אֶת־חֲמוֹתְֵ֔ך ִ֞ ֵ֣ ְֲִַ֑֖ ֽ
אַחרי מוֹת אישְׁך ותּעזבי ִ ֣
ֲשׁר ֹלא־י ַ ָ֖דעַתְּ תְּ ֥מוֹל שִׁ לְשֽׁ וֹם׃ אביך ,את אמך ואת ארץ מולדתך ,והלכת אל עם שלא
מֽוֹלַדְ תֵּ֔ ְך ו ֵ ַ֣תּ ְל ִ֔כי אֶל־ ַ֕עם א ֶ ֥
הִכרת קודם לכן.
 12יְשַׁלֵּ ֥ם י ָ
שׁ ֵל ָ֗מה מ ִ ֵ֤עם י ְהוָה֙  12ישלם לך ה’ ,אלוהי ישראל ,שבאת לחסות תחת
שׂכּ ְֻרתֵּ֜ ְך ְ
ְהו֖ה ָפּע ֳֵלְ֑ך וּתְ ִ֨הי ַמ ְ
כנפיו ,על מה שעשית וייתן לך על כך שכר רב".
ֶר־בּאת ַלח ֲ֥סוֹת ַ ֽתּחַת־ ְכּנָפָ ֽיו׃
א ֵ֣
ֱֹלהי יִשׂ ְָר ֵ֔אל ֲאשׁ ָ ֖
" 13תודה לך ,אדוני" ,אמרה רות" ,כי עודדת אותי
 13וַ֠תֹּאמֶר אֶמְצָא־חֵ֨ן בְּעֵינֶ֤יָך אֲ ֹדנִי֙ כִּ֣י נִֽחַמְתָּ֔נִי וְכִ֥י
שׁפְח ֶֹתֽיָך׃ והתייחסת אליי ,אל שפחתך ,אף
אַחת ִ
דִבַּ֖רְתָּ עַל־לֵ֣ב שִׁפְחָתֶָ֑ך ו ֶֶ֣֔ ְִ֙ ְֽאָנֹ כי ֹלא אהיה כּ ַ ֖
שאיני ראויה להיות אחת משפחותיך".
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ְאָכלְתְּ
 14וַיֹּאמֶר֩ לָ֨ה ֹ֜בעַז לְעֵ֣ת הָ ֹ֗אכֶל גֹּ֤שִֽׁי הֲֹלם֙ ו ַ ֣
שׁ ֙ב מ ִַצּ֣ד ַהקּֽוֹצ ְִ֔רים
מִן־ ַה ֶ֔לּחֶם ְוטָבַ ֥ לְתְּ פּ ֵ ִ֖תְּך בּ ַ֑ח ֹמֶץ ו ֵַ֙תּ ֶ
ַויּ ִ ְצבּ ָ
ָט־ל֣הּ ָק ִ֔לי ו ַ֥תּ ֹאכַל וַתִּ שׂ ַ ְ֖בּע וַתּ ַֹתֽר׃

 14כשהגיע זמן הארוחה אמר לה בועז" :גשי לכאן.
אִכלי מהלחם וטִבלי אותו בחומץ".
היא ישבה ליד הקוצרים .בועז לקח מעט גרעיני
תבואה קלויים והגיש לה .היא אכלה,
שָׂבעה והשאירה שאריות.

ֵאמ ֹר ַגּ֣ם ֵ ֧בּין
 15ו ָ ַ֖תּקָם ְלל ֵ ַ֑קּט ַוי ְ ַצ ֩ו ֨בּ ֹעַז אֶת־נְע ָָ֜ריו ל ֗
הָ ֽ ֳעמ ִ ָ֛רים תְּ ל ֵ ַ֖קּט וְֹל֥ א תַ ְכלִימֽוּהָ׃

 15רות קמה לאסוף שיבולים ובועז ציווה על
הקוצרים שלו" :הניחו לה לאסוף שיבולים
גם בין האלומות ואל תביישו אותה.

 16וְגַ ֛ם שׁ ֹל־תָּ ֥שׁ ֹלּוּ ָל֖הּ מִן־ ַה ְצּב ִ ָ֑תים ַו ֲעזַב ְֶתּ֥ם ְו ִלקּ ָ ְ֖טה
וְֹל֥ א תִ ְגעֲרוּ־בָ ֽהּ׃

 16הפילו למענה שיבולים מהחבילות שבידיכם
והניחו לה לאסוף אותן .אל תגערו בה".

 17וַתְּ לַקֵּ ֥ט ַבּשּׂ ֶ ָ֖דה עַד־ה ָ ָ֑ע ֶרב וַתַּ חְבּ ֹט֙ ֵ ֣את ֲאשֶׁר־ ִל ֵ֔קּטָ ה
ַוי ִ ְ֖הי ְכּאֵיפָ ֥ה שְׂע ִ ֹֽרים׃

 17רות אספה שיבולים בשדה עד הערב ,הפרידה את
גרעיני השעורה מהשיבולים
שאספה והוציאה מהן כעשרים ושניים ליטר גרעינים.

ֲמוֹתהּ ֵ ֣את ֲאשֶׁר־ל ֵ ִ֑קּטָ ה
 18וַתִּ ָ
שּׂ ֙א וַתָּ ב֣ וֹא ָה ִ֔עיר ו ֵַתּ ֶ֥רא ח ָ ֖
שּׂב ְָעֽהּ׃
ֶר־הוֹת ָרה ִמ ָ
וַתּוֹ ֵצ ֙א וַתִּ תֶּ ן־ ָ֔להּ אֵ ֥ת ֲאשׁ
ִ֖

 18היא לקחה את השעורה והלכה לעיר ,וחמותה
ראתה את מה שאספה .רות הוציאה ונתנה לה גם את
מה שנשאר אחרי ששָׂבעה.

שׂית
ֵיפ ֹה ל ַ ִ֤קּטְתְּ הַיּוֹם֙ ו ָ ְ֣אנָה ָע ֔ ִ
 19וַתּ ֹא ֶמ ֩ר ָ֨להּ חֲמוֹתָ֜ הּ א ֨
ִירְך בּ ָ֑רוְּך וַתַּ ֵגּ֣ד ַלחֲמוֹתָ֗ הּ ֵ ֤את אֲ שֶׁ ר־ ָעשְׂתָ ה֙ ע ִ֔מּוֹ
י ִ ְ֥הי ַמכּ ֵ ֖
שׁ אֲ שֶׁ֨ ר ע ִ ָ֧שׂיתִ י ע ִ֛מּוֹ הַיּ֖ וֹם ֽבּ ֹעַז׃
ו ַ֗תּ ֹאמֶר ֵ ֤שׁם הָאִ י ֙

 19שאלה אותה חמותה" :איפה אספת היום
שיבולים? איפה עבדת? תבוא ברכה על האיש
שהתייחס אלייך כאל מכָּרה" .רות סיפרה לחמותה
אצל מי עבדה ואמרה" :שמו של האיש שעבדתי
אצלו היום הוא בועז”.

שׁ ֙ר
 20ו ַ֨תּ ֹאמֶר נָ ֳע ִ֜מי ְל ַכלָּתָ֗ הּ בּ ָ֥רוְּך הוּ ֙א לַיה ֔ ָוה ֲא ֶ
ֹלא־ ָע ַז֣ב ַחס ְ֔דּוֹ אֶ ת־ ַה ַח ִיּ֖ים וְאֶ ת־ ַהמּ ִ ֵ֑תים ו ַ֧תּ ֹאמֶר ָל֣הּ
נָ ֳע ִ֗מי ק ָ֥רוֹב ָל֙נ ֙וּ ָה ִ֔אישׁ מִ ֽגֹּא ֲֵל֖נוּ הֽוּא׃

 20נעמי אמרה לכלתה" :יברך אותו ה' ,שלא הפסיק
לעשות חסד עם החיים ועם המתים" .נעמי הוסיפה:
"הוא קרוב משפחה שלנו ,אחד מהגואלים* שלנו".

ִי־אָמר ֵא ַ֗לי
 21וַתֹּ֖אמֶר ר֣וּת הַמּוֹאֲבִיָּ֑ה גַּ֣ם׀ כּ ַ ֣
עִם־ ַהנְּע ִ ָ֤רים ֲאשֶׁר־ ִל ֙י תִּ דְ ָבּ ִ֔קין ַ ֣עד אִם־כּ ִ֔לּוּ אֵ ֥ת
כָּל־ ַהקּ ִ ָ֖ציר ֲאשֶׁר־לִ ֽי׃

 21רות המואבייה אמרה" :הוא גם אמר לי' ,הישארי
עם הקוצרים שלי עד שיסיימו את
כל הקציר בשדותיי'".

ֶל־רוּת ַכּלּ ָ ָ֑תהּ ֣טוֹב בִּתִּ֗ י ִכּ֤י ֵ ֽת ְצ ִא ֙י
 22ו ַ֥תּ ֹאמֶר נָע ִ ֳ֖מי א ֣
אַחֽר׃
ִם־נעֲרוֹתָ֔ יו וְֹל֥א יִפְגְּעוּ־בְָ֖ך בְּשָׂדֶ֥ה ֵ
ע ַ֣

 22נעמי השיבה לרות כלתה" :בתי ,אכן טוב שתצאי
עם הקוצרות שלו ולא יפגעו
בך בשדה אחר".

 23וַתִּ דְ ֞ ַבּק ְבּנַע ֲ֥רוֹת ֙בּ ֹ ַע ֙ז ְל ַל ֵ֔קּט עַד־כְּל֥ וֹת
ֲמוֹתֽהּ׃
קְצִ ֽיר־ ַהשְּׂע ִ ֹ֖רים וּק ְִצ֣יר הַ ֽח ִ ִ֑טּים ו ֵ ַ֖תּשֶׁב אֶת־ח ָ

 23רות נשארה עם הקוצרות של בועז ואספה
שיבולים עד סוף קציר השעורה וקציר החיטה .היא
המשיכה לגור עם חמותה.

ֲמוֹתהּ בּ ִ֞תִּ י ה ֲֹ֧לא ֲא ַבקֶּשׁ־לָ ְ֛ך מָנ֖ וֹ ַח
ג ו ַ֥תּ ֹאמֶר ָל֖הּ נָע ִ ֳ֣מי ח ָ ֑
ֲשׁר ִי ֽיטַב־לָ ְֽך׃
א ֶ֥

ג נעמי ,חמותה של רות אמרה לה" :בתי ,עליי למצוא
לך שלווה כדי שייטב לך.
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ֲרוֹתיו
ְ 2ועַתָּ֗ ה הֲֹל֥ א ֙ב ֹ ַע ֙ז ֽמ ֹדַ עְתָּ֔ נוּ א ֶ ֥
ֲשׁר ָה ִי֖ית אֶת־נַע ָ ֑
ֶת־גּ ֹ ֶרן ַהשְּׂע ִ ֹ֖רים הַלָּ ֽיְלָה׃
ִהנּ ֗
ֵה־הוּא ז ֶ ֹ֛רה א ֥

 2בועז ,קרוב המשפחה שלנו ,שהיית עם הקוצרות
שלו ,עומד לזרות* הלילה את השעורה בגורן.

ְֹלתי ְִך[ ע ַ ָ֖לי ְִך
שׂמְֹלתֵ ְך׳ ] ִ
ְשׂמְתְּ ׳ ִ
 3ו ְָר ַ ֣חצְתְּ ׀ ָו ַ֗סכְתְּ ו ַ ֧
שׂמ ַ ֛
ַֹּלתוֹ
׳ ְוי ַָרדְ תִּ י׳ ] ְוי ַ ָ֣רדְ תְּ [ ה ַ֑גּ ֹ ֶרן אַל־תִּ וָּדְ ִ ֣עי ָל ִ֔אישׁ ַע֥ד כּ ֖
ֶלא ֱ֥כ ֹל ְו ִלשְׁתּֽ וֹת׃

 3התרחצי ,מרחי את גופך בשמן מבושם ,לבשי
בגדים יפים ורדי לגורן .הסתתרי מפניו
עד שיסיים לאכול ולשתות.

שׁם
שׁכַּב־ ֔ ָ
ֲשׁר י ִ ְ
ִיהי ְב ָ
שׁכ ְ֗בוֹ ְוי ַ ָ֙דע ְַ֙תּ אֶת־ ַהמָּקוֹם֙ א ֶ ֣
 4ו ִ֣
שׁ ָכבְתִּ י׳ ] ְושׁ ָ ָ֑כבְתְּ [ וְהוּ ֙א י ַ ִגּ֣יד
ְֹלתיו ׳ ְו ָ
וּבָ ֛את ְוג ִִלּ֥ית מ ְַרגּ ָ ֖
ֲשׁר תַּ ע ֲִשֽׂין׃
ָ֔לְך ֵ ֖את א ֶ ֥

 4כאשר ישכב לישון ,ראי איפה הוא שוכב .הרימי את
קצה השמיכה שעל רגליו ושכבי שם .הוא יגיד לך מה
לעשות".

 5ו ַ֖תּ ֹאמֶר א ֵֶל֑י ָה ֛כּ ֹל ֲאשֶׁר־תּ ֹאמ ִ ְ֥רי ׳…׳ ]א ֵַל֖י[ אֶ ֽע ֱֶשֽׂה׃

 5רות אמרה" :כל מה שתאמרי לי אעשה".

ֲמוֹתֽהּ׃
 6ו ֵ ַ֖תּ ֶרד ה ַ֑גּ ֹ ֶרן וַתַּ֕ עַשׂ כּ ְ֥כ ֹל ֲאשֶׁר־צ ִַוּ֖תָּ ה ח ָ

 6היא ירדה אל הגורן ועשתה כל מה שחמותה ציוותה
עליה.

ִיטב ל ִ֔בּוֹ ַויּ ָ֕ב ֹא ִלשׁ ְַכּ֖ב ִבּק ְֵצ֣ה
 7ו ַ֨יּ ֹאכַל ֤בּ ֹעַז ַויֵּשְׁ ְ ֙תּ ַויּ ַ ֣
ְֹלתיו וַתִּ שְׁ כָּ ֽב׃
ָהע ֲֵר ָ ֑מה וַתָּ ֣ב ֹא ַב ָ֔לּט וַתְּ ַג֥ל מ ְַרגּ ָ ֖

 7בועז אכל ושתה ושמח ,ואז ניגש לשכב בקצה
ערימת התבואה .רות באה בשקט ,הרימה את קצה
השמיכה שעל רגליו ושכבה.

שּׁה
ַ 8וי ְ ִה ֙י ַבּח ֲִצ֣י ַה ַ֔לּיְלָה ַויֶּח ַ ֱ֥רד ה ִ ָ֖אישׁ ַויִּלּ ֵ ָ֑פת ְוה ִֵנּ֣ה ִא ֔ ָ
ְֹלתֽיו׃
שׁ ֶ ֹ֖כבֶת מ ְַרגּ ָ

 8בחצות הלילה נבהל בועז בשנתו ,הסתובב וגילה
שאישה שוכבת לרגליו.

 9וַיֹּ֖אמֶר מִי־אָ֑תּ וַתֹּ֗אמֶר אָנ ֹ ִכ ֙י ֣רוּת ֲאמָתֶ֔ ָך וּפ ַָרשׂ ָ ְ֤תּ ְכנָ ֶ֙פ ָ֙ך  9הוא שאל" :מי את?”" .אני רות ,שפחתך .פרוֹשׂ את
חסותך על שפחתך כי אתה גואל".
עַל־א ָ ֲ֣מתְ ָ֔ך ִכּ֥י ג ֵ ֹ֖אל אָ ֽתָּ ה׃
 10וַיֹּ֗אמֶר בְּרוּכָ֨ה אַ֤תְּ לַֽיהוָה֙ בִּתִּ֔י הֵיטַ֛בְתְּ חַסְדְֵּ֥ך
חוּרים
ה ֑֖ ֶ֗ ְֲִֶָָאַחרוֹן מן־הראשׁוֹן לבלתּי־לכת אַח ֲֵר ֙י ה ַ ַ֣בּ ִ֔
ִם־דּל ְואִם־ע ִָשֽׁיר׃
א ַ֖

 10הוא אמר לה" :יברך אותך ה' ,בתי .המעשה הטוב
האחרון הזה שעשית טוב מהראשון .לא חיפשת לך
בחור מבין הצעירים ,עני או עשיר.

יר ִ֔אי ֥כּ ֹל ֲאשֶׁר־תּ ֹאמ ִ ְ֖רי אֶ ֽ ֱעשׂ ָ
ֶה־לְּ֑ך
אַל־תּ ְ
 11וְעַתָּ֗ה בִּתִּי֙
ִ֣
ָל־שׁעַר ַע ִ֔מּי ִכּ֛י אֵ ֥ שֶׁת ַ ֖חי ִל אָ ֽתְּ ׃
ִכּ֤י ֵ ֙
יוֹד ֙ ַע כּ ַ ֣

 11אל תפחדי ,בתי ,אעשה למענך כל מה שתגידי ,כי
כל תושבי העיר יודעים שאת אישה טובה.

 12וְעַתָּה֙ כִּ֣י ֵָ֔ ֖ ְִ֥ ֹ
אָנ ֹכִי וְגַ ֛ם ֵי ֥שׁ
אָמנם כּי ׳אם׳ ]…[ גאל ֑
גּ ֵ ֹ֖אל ק ָ֥רוֹב מִמֶּ ֽנִּי׃

 12אני אמנם גואל ,אבל יש במשפחה אדם הקרוב
אליכן יותר ממני.

 13לִ֣ינִי׀ הַלַּ֗יְלָה וְהָיָ֤ה בַבֹּ֙קֶר֙ אִם־יִגְאָלֵ ְ֥ך טוֹ ֙ב יִגְ ָ֔אל
שׁכ ִ ְ֖בי
ְהו֑ה ִ
אָנ ֹכִי חַי־י ָ
ְוא ֨
ִם־ֹלא יַח ְ֧פּ ֹץ לְגָ ֽאֳלֵ ְ֛ך וּגְאַל ִ ְ֥תּיְך ֖
עַד־ה ַֽבּ ֹקֶר׃

 13לכי לישון הלילה ,ובבוקר נראה .אם ירצה האיש
לגאול אותך ,טוב ,שיגאל .אם לא ירצה לגאול אותך,
אגאל אותך אני ,אני נשבע בה' .שובי לישון עד
הבוקר".

 14וַתִּ שׁ ְַכּ֤ב ׳מ ְַרגְֹּלתָ ו׳ ]מ ְַרגְּלוֹתָ יו֙[ עַד־ה ַ֔בּ ֹקֶר וַתָּ֕ קָם
ת־ר ֵ ֑עהוּ וַיֹּ֙אמֶר֙
׳ ִבּטְרוֹם׳ ]בּ ְֶט ֶ֛רם[ י ִַכּ֥יר ִ֖אישׁ אֶ ֵ
ִשּׁה הַגּ ֶֹֽרן׃
ַ֔ ִָ֥אַל־יוּדע כּי־באָה ָהא ָ ֖

 14רות שכבה לרגליו עד הבוקר וקמה לפני שמישהו
יראה אותה ,כי בועז אמר לה" :מוטב שאיש לא י ֵדע
שאישה באה אליי אל הגורן".

ִי־בהּ ו ַ֣תּ ֹאחֶז  15עוד אמר לה" :קחי את הצעיף שעלייך והחזיקי
 15ו ַ֗יּ ֹאמֶר ֠ ָהבִי ַה ִמּט ַ ְ֧פּחַת ֲאשֶׁר־עָלַ ֛י ְִך וְאֶ ֽ ֳחז ָ ֖
בו" .רות החזיקה בצעיף .בועז מדד שש מידות גרעיני
ָ ֑בּהּ ַו ָיּ֤מָד שֵׁשׁ־שְׂע ִֹרים֙ ַו ָיּ֣שֶׁת ָע ֶ֔לי ָה ַויּ ָ֖ב ֹא הָעִ ֽיר׃
שעורה ,העמיס אותם על גבה והלך אל העיר.
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ַ֔ ֵ

֖ ֶַ ֹ

ִי־אתְּ בּ ִ ִ֑תּי וַתַּ֨ גֶּד־ ָ֔להּ
 16וַתָּ בוֹ ֙א אֶל־חֲמוֹתָ֔ הּ ו ַ֖תּ ֹאמֶר מ ַ ֣
ָה־ל֖הּ הָאִ ֽישׁ׃
ֲשׁר ָעֽשׂ ָ
אֵ ֛ת כָּל־א ֶ ֥

 16רות באה אל חמותה ,וחמותה שאלה אותה" :מה
אתך ,בתי?" .רות סיפרה לה כל מה שעשה האיש.

 17וַתֹּ֕אמֶר שֵׁשׁ־הַשְּׂ ֹערִ֥ים הָאֵ֖לֶּה נָ֣תַן לִ֑י כִּ֚י ַ ֣אָמר ׳…׳
ֲמוֹתְֽך׃
]אלי[ אַל־תָּ ב֥ וֹאִי ֵר ָ ֖יקם אֶל־ח ֵ

 17היא גם אמרה לה" :הוא נתן לי את שש מידות
גרעיני השעורה האלה
ואמר לי' ,אל תבואי אל חמותך בידיים ריקות'".

ֲשׁר ֵתּֽדְ ִ֔עין ֵ ֖איְך י ִ֣פּ ֹל דָּ ָ ֑בר ִכּ֣י
 18וַתֹּ֙א ֶמ ֙ר שׁ ִ ְ֣בי בִתִּ֔ י ֚ ַעד א ֶ ֣
ֹל֤ א יִשְׁק ֹט֙ ָה ִ֔אישׁ כִּ ֽי־אִם־כִּלָּ ֥ה הַדָּ ָ ֖בר ַהיּ ֽוֹם׃

 18נעמי אמרה" :חכי ,בתי ,עד שתדעי מה יקרה.
האיש לא ישקוט עד שלא יסיים היום
את העניין".

ֲשׁר
וּב ֹעַז ע ָָל֣ה ַה ַ
ד ֨
שּׁ ַע ֮ר ַו ֵיּ֣שֶׁב שׁ ָ֒ם ְו ִה ֵ֨נּה הַגּ ֵ ֹ֤אל ע ֹ ֵב ֙ר א ֶ ֣
וּרה שְׁ בָה־פֹּ֖ה פְֹּלנִ֣י אַלְמ ֹ ִנ֑י ַו ָ ֖יּסַר
ֶר־בּ ֹעַז וַיֹּ֛אמֶר ֥ס ָ
דִּ בּ ֔
ַויּ ֵֵשֽׁב׃

ד בועז עלה לשער העיר וישב שם .הגואל שבועז
דיבר עליו עבר שם .בועז אמר לגואל:
"בוא ,שב כאן" .האיש בא וישב.

ְבוּ־פ ֹה
ַ 2ויּ ִ ַ֞קּח ֲעשׂ ָ ָ֧רה ֲאנ ִ ָ֛שׁים ִמזִּקְנֵ ֥י ה ִ ָ֖עיר וַיֹּ֣אמֶר שׁ ֑
ַויּ ֵֵשֽׁבוּ׃

 2בועז קרא לעשרה אנשים מזקני העיר ואמר“ :שבו
פה" ,והם ישבו.

ִימלְֶך
ְאָחינוּ ֶל ֱאל ֶ ֑
 3וַיֹּ֙אמֶר֙ לַגֹּאֵ֔ל חֶלְקַת֙ הַשָּׂדֶ֔ה אֲשֶׁ֥ר ל ִ ֖
ָמכ ָ ְ֣רה נָ ֳע ִ֔מי ה ָ ַ֖שּׁבָה ִמשּׂ ְֵד֥ה מוֹאָ ֽב׃

 3הוא אמר לגואל" :נעמי ששבה ממואב החליטה
למכור את השדה של
אלימלך ,קרוב המשפחה שלנו.

 4חשבתי לספר לך על כך ולהגיד לך' ,קנה את השדה
אָזנָך לאמר קנה נגד היּשׁבים
 4וַאֲנִ֨י ֶַ֜ ְִֶ֧אָמרתּי אגלה ֠ ֶַ֣֗ ֮ ְִֵֶ֥ ֽ ֹ
ִם־ֹלא יִגְ ַ֜אל ה ִַגּ֣ידָ ה ִ֗לּי בנוכחות היושבים כאן ובנוכחות זקני עמי' .אם תסכים
ונגד זקני עמּי אם־תּגאַל֙ ְגּ ָ֔אל ְוא ֨
לגאול ,עשה זאת .אם לא ,אמור לי כדי שאדע ,כי
׳וְאֵ דַ ע׳ ]ו ְֵאֽדְ עָה֙ [ כִּ֣י אֵ֤ין זוּלָֽתְָך֙ לִגְא֔וֹל ו ִ ְ֖אָנֹ כי ֶ ֲ֑אַחריָך
מלבדך אין גואל אחר ואני אחריך” .האיש אמר:
ויּאמר אָנ ִֹכ֥י ֶאגְאָ ֽל׃
"אגאל אותו".
 5וַיֹּ֣אמֶר ֔בּ ֹעַז בְּיוֹם־קְנוֹתְ ָך֥ ַהשּׂ ֶ ָ֖דה ִמ ַיּ֣ד נָע ִ ֳ֑מי וּ֠ ֵמאֵת ֣רוּת  5אמר לו בועז" :ביום שתקנה את השדה מנעמי
ומרות המואבייה ,אלמנת האיש ,תחויב גם להוליד לו
הַמּוֹ ֲא ִב ָיּ֤ה אֵ ֽשֶׁת־ ַה ֵמּ ֙ת ׳ ָקנִיתִ י׳ ] ָק ִ֔ניתָ ה[ ְלה ִ ָ֥קים
בנים כדי שנחלתו תישאר על שמו".
שֵׁם־ה ֵ ַ֖מּת עַל־נַ ֲחלָתֽ וֹ׃
 6וַיֹּ֣אמֶר הַגֹּאֵ֗ל ֹל֤א אוּכַל֙ ׳לִגְאוֹל־לִג ִ֔ ִ ֖ ְְֶַאָל־לי׳ פּן־אשׁחית
ֹלא־אוּכ֖ל
ַ
את־נחלתי גּאַל־לְָך֤ אַתָּ ה֙ אֶת־ ְגּ ֻאלָּתִ֔ י ִכּ֥י
ִלג ְֽא ֹל׃

 6השיב הגואל" :איני יכול לגאול ,כי נחלתי עלולה
להיפגע .גאל אתה במקומי כי איני יכול לגאול".

 7וְז ֹאת֩ ְל ָפ ִ֨נים ְבּיִשׂ ְָר ֵ֜אל עַל־ ַהגּ ָ
מוּרה֙
ְאוּלּ֤ה ְועַל־הַתְּ ָ
ְל ַק ֵיּ֣ם כָּל־דָּ ָ֔בר שָׁ ַל֥ף ִא֛ישׁ נַעֲל֖ וֹ ְונ ַ ָ֣תן ל ְֵר ֵ ֑עהוּ ו ְ֥ז ֹאת
עוּדה ְבּיִשׂ ְָראֵ ֽל׃
הַתְּ ָ ֖

) 7כך נהגו בעבר לאשר בישראל גאולת נחלה או
החלפת בעלים :האחד היה חולץ את נעלו ונותן אותה
לאיש האחר .מנהג זה שימש עדות לעסקה(.

ֵה־לְ֑ך ַויִּשְֹׁל֖ ף נַ ֲעלֽוֹ׃
 8ו ַ֧יּ ֹאמֶר הַגּ ֹאֵ ֛ל ל ְ֖ב ֹעַז ְקנ ָ

 8הגואל אמר לבועז" :קנה אתה" ,וחלץ את נעלו.

 9וַיּ ֹא ֶמ ֩ר ֨בּ ֹעַז ַלזְּ ֵק ִ֜נים ְוכָל־ ָה ָ֗עם ע ִ ֵ֤דים אַתֶּ ם֙ הַיּ֔ וֹם ִכּ֤י
ֲשׁר ְל ִכלְי֖ וֹן
ָקנִ֙יתִ ֙י אֶת־כָּל־א ֶ ֣
ֲשׁר לֶ ֽ ֱאלִי ֶ֔מלְֶך וְאֵ ֛ת כָּל־א ֶ ֥
וּ ַמח ְ֑לוֹן ִמ ַיּ֖ד נָעֳמִ ֽי׃

 9בועז אמר לזקנים ולכל הנוכחים" :אתם עדים היום
לכך שקניתי מנעמי את כל רכוש
אלימלך ואת רכוש כליון ומחלון.
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שּׁה  10גם את רות המואבייה ,אשת מחלון ,קניתי לי
ֶת־רוּת הַמּ ֹ ֲא ִביּ ָה֩ ֵ֨אשֶׁת ַמח ְ֜לוֹן ָק ִנ֧יתִ י ִל֣י ְל ִא ֗ ָ
 10ו ְַג֣ם א ֣
ַל־נ ֲחל ָ֔תוֹ וְֹלא־יִכּ ֵ ָ֧רת שֵׁם־הַמֵּ ֛ת מ ִֵע֥ם לאישה ,כדי שנחלת המת תישאר על שמו ,ושמו לא
ְלה ִ ָ֤קים שֵׁם־ ַה ֵמּ ֙ת ע ַ ֣
ייעלם ממשפחתו ומעירו .אתם עדים היום".
ְקוֹמוֹ ע ִֵד֥ים א ֶ ַ֖תּם ַהיּ ֽוֹם׃
א ָ ֶ֖חיו וּמ ַ ֣
ִשּׁעַר מ ֑
 11וַיֹּ֨אמְר֜וּ כָּל־הָעָ֧ם אֲשֶׁר־בַּשַּׁ֛עַר וְהַזְּקֵנִ֖ים עֵדִ֑ים יִתֵּ ֩ן
שׁר
יְהוָ֨ה אֶֽת־הָאִשָּׁ֜ה הַבָּאָ֣ה אֶל־בֵּיתֶָ֗ך כְּרָחֵ֤ל׀ וּכְלֵאָה֙ ֲא ֨ ֶ
ֵה־חי ִל ְבּ ֶאפ ְָ֔רתָ ה
בָּנ֤ וּ שְׁתֵּ יהֶם֙ א ֵ ֣
ֶת־בּית יִשׂ ְָר ֵ֔אל ַו ֲעשׂ ַ ֣
א־שׁם בְּבֵ ֥ית לָ ֽחֶם׃
וּק ְָר ֵ ֖

 11כל הנוכחים בשער העיר וכל הזקנים אמרו:
"אנחנו עדים! יגרום ה' לאישה שבאה
אל ביתך להיות כמו רחל וכמו לאה ,השתיים שהקימו
את בית ישראל .הצלַח ב ֶאפ ְָרת
ויתפרסם שמך בבית לחם,

ֽיהוּדה
 12ו ִ ֤
ִיהי בֵ ֽיתְ ָ֙ך כּ ֵ ְ֣בית ֶ֔פּ ֶרץ ֲאשֶׁר־יָל ְָד֥ה תָ ָ ֖מר לִ ָ ֑
שׁר י ֵ ִ֤תּן י ְהוָה֙ ל ְָ֔ך מִן־הַ ֽנַּע ָ ֲ֖רה הַזּ ֹֽאת׃
מִן־ ַה ֶ֗זּ ַרע ֲא ֨ ֶ

 12ומהצאצאים שייתן לך ה' מהאישה הזאת תהיה
משפחתך כמשפחת פּ ֶֶרץ ,המשפחה שילדה תמר
ליהודה".

שּׁה ַויּ ָ֖ב ֹא א ֵֶל֑י ָה ַויּ ִתֵּ֨ ן  13בועז נשא את רות לאישה .הוא שכב אתה ,וה'
ַ 13ויּ ִ ַ֨קּח ֤בּ ֹעַז אֶת־רוּ ֙ת וַתְּ הִי־ל֣ וֹ ְל ִא ֔ ָ
גרם לה להרות .היא ילדה בן.
י ְהוָ ֥ה לָ ֛הּ ה ֵָרי֖ וֹן ו ֵ ַ֥תּלֶד בֵּ ֽן׃
ֹאמ ְרנָה ַהנָּשִׁים֙ אֶ ֽל־נָ ֳע ִ֔מי בּ ָ֣רוְּך י ְה ֔ ָוה ֠ ֲאשֶׁר ֹל֣ א
 14וַתּ ַ ֤
ִהשׁ ְִבּ֥ית לָ ְ֛ך גּ ֵ ֹ֖אל הַיּ֑ וֹם ְויִקּ ֵ ָ֥רא שׁ ְ֖מוֹ ְבּיִשׂ ְָראֵ ֽל׃

 14נשות העיר אמרו לנעמי" :ברוך ה' ,שלא מנע ממך
גואל היום .נכדך יהיה מפורסם בישראל.

ֵשׁיב ֶ֔נפֶשׁ וּ ְל ַכל ְֵכּ֖ל אֶת־שֵׂיב ֵ ָ֑תְך ִכּ֣י
 15ו ָ ְ֤הי ָה ָל ְ֙ך ְלמ ִ ֣
ַכלּ ֵ ָ֤תְך ֲ ֽאשֶׁר־ ֲא ֵה ַב֙תֶ ְ֙ך יְלָדַ֔ תּוּ ֲאשֶׁר־הִי ֙א ֣טוֹבָה ָ֔לְך
שּׁב ָ ְ֖עה ָבּ ִנ ֽים׃
ִמ ִ

 15הוא י ְשמח אותך וידאג לך בזקנתך .כלתך,
שאוהבת אותך וילדה אותו ,טובה לך משבעה בנים".

 16וַתִּ ַ֨קּח נָע ִ ֳ֤מי אֶת־ ַה ֙יּ ֶ ֶל ֙ד וַתְּ שׁ ֵ ִ֣תהוּ ְבחֵי ָ֔קהּ וַתְּ הִי־ל֖ וֹ
לְא ֹמֶ ֽנֶת׃

 16נעמי לקחה את הילד ,החזיקה אותו בחיקה והייתה
למטפלת שלו.

ַד־בּן ְלנָע ִ ֳ֑מי
שּׁכֵנ֥ וֹת שֵׁם֙ ל ֔
 17וַתִּ ק ְֶראנָה֩ ֨לוֹ ַה ְ
ֵאמ ֹר יֻלּ ֵ ֖
וַתִּ ק ֶ ְ֤ראנָ ֽה שְׁמ ֙וֹ עוֹ ֵ֔בד ה֥ וּא ֲאבִי־י ַ ִ֖שׁי א ֲִב֥י דָ וִ ֽד׃ פ

 17השכנות נתנו לו שֵם .הן אמרו" :נולד לנעמי נכד",
וקראו לו עוֹבֵד .הוא היה אביו של יִשַׁי וסבו של דוד.

הוֹל֥יד אֶת־ ֶחצ ְֽרוֹן׃
ְ 18ו ֵ֙אלֶּה֙ תּוֹל ְ֣דוֹת ָ֔פּ ֶרץ ֶ ֖פּ ֶרץ ִ

 18אלה תולדות פּ ֶֶרץ :פּ ֶֶרץֶ ,חצְרוֹןָ ,רםַ ,עמִינָדָ ב,
שׂלְמוֹן( ,בּוֹעַז ,עוֹבֵד ,יִשַׁי ,דָ ודִ .
שׂ ְלמָה ) ַ
נַחְשׁוֹןַ ,

הוֹל֥יד אֶת־עַמִּ ֽינ ָָדֽב׃
ֶת־רם ו ָ ְ֖רם ִ
הוֹל֥יד א ָ֔
ְ 19ו ֶחצְרוֹ ֙ן ִ
הוֹל֥יד
הוֹל֥יד אֶת־נַח ְ֔שׁוֹן ְונַח ְ֖שׁוֹן ִ
ְ 20ועַמִּ ֽינָדָ ֙ב ִ
שׂלְמָ ֽה׃
אֶת־ ַ
הוֹל֥יד אֶת־עוֹבֵ ֽד׃
וּב ֹעַז ִ
הוֹל֥יד א ֔
שׂלְמוֹ ֙ן ִ
ְ 21ו ַ
ֶת־בּ ֹעַז ֖
הוֹל֥יד אֶת־דָּ וִ ֽד׃
שׁי ְוי ַ ִ֖שׁי ִ
הוֹל֥יד אֶת־י ִ ֔ ָ
 22וְע ֹ ֵב ֙ד ִ
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APPENDIX B: SUMMARY CHARTS
The following database contains key phenomena that are discussed in this thesis. Hebrew words in
[brackets] represent the Qere.

MORPHOLOGY
Additional occurences
4:4

1:8, 1:9, 1:12, 1:20

2:15, 2:16

1:16, 2:8, 3:3, 3:11,
3:14, 3:17
1:1, 1:13, 1:19, 2:7, 2:9,
2:23, 3:3, 3:4, 3:10, 4:5
2:7, 2:9, 3:10

2:16

1:8, 1:13, 1:16; 1:17
2:2, 2:3, 2:9, 2:11, 2:12,
2:17, 2:18, 2:19, 2:20;
2:21 3:1, 3:2, 3:3, 3:4,
3:5, 3:6, 3:11, 3:15,
3:16, 3:18; 4:1, 4:3, 4:9,
4:11, 4:12, 4:14, 4:15

Modern Hebrew

Biblical Hebrew

Phenomenon

" שב כאן,"בוא: בועז אמר לגואל4:1

ָה־פּ ֹה
ָ  וַיֹּ֛אמֶר ֥ס4:1
֖ וּרה שְׁ ב

. בנותיי, שובו1:11

 ֣שׁ ֹ ְבנָה בְנ ֹתַ֔ י1:11

 ואל תלכי מכאן2:8

ֲבוּרי מ ִֶזּ֑ה
ִ֖  וְגַ ֛ם ֹל֥ א תַ ע2:8

. "אל תקראו לי עוד נעמי1:20

 אַל־תִּ ק ֶ ְ֥ראנָה ִל֖י נָע ִ ֳ֑מי1:20

negative jussive

. כי אני זקנה מכדי להינשא1:12

 ִכּ֥י ז ַ ָ֖קנְתִּ י ִמהְי֣ וֹת ל ִ ְ֑אישׁ1:12

infinitive construct

 ללא בעל1:13

 ְל ִבל ְִ֖תּי הֱי֣ וֹת ל ִ ְ֑אישׁ1:13

 "שמעתי על כל מה שעשית2:11

 ֻה ֵ֨גּד ֻה ַ֜גּד ִ֗לי ֤כּ ֹל2:11
ֲאשֶׁר־ ָעשִׂי ֙ת

 "שמו של האיש שעבדתי אצלו2:19 שׁ אֲ שֶׁ֨ ר
֙  ו ַ֗תּ ֹאמֶר ֵ ֤שׁם ָהאִי2:19
.”היום הוא בועז
ע ִ ָ֧שׂיתִ י ע ִ֛מּוֹ הַיּ֖ וֹם ֽבּ ֹעַז׃

lengthened
imperative
feminine plural
imperatives
negative
commands
(prohibitions)

negation of infinitive
construct
infinitive absolute

relative particle

SYNTAX
Additional occurences

Modern Hebrew

Biblical Hebrew

Phenomenon

1:1-8, 1:10-11, 1:14-16,
1:18-20, 1:22, 2:2-8,
2:10-11, 2:13-15,
2:17-23, 3:1, 3:5-10,
3:14-18, 4:1-6, 4:8-9,
4:11, 4:13-14, 4:16-17

 היה זה בימי השופטים ובארץ1:1
.היה רעב

 ַויְ ִ֗הי בִּי ֵמ ֙י שׁ ְ֣פ ֹט הַשּׁ ֹ ְפ ִ֔טים ַוי ִ ְ֥הי1:1
ָר ָ ֖עב בּ ָ ָ֑א ֶרץ

as above

 מת, בעלה של נעמי, אלימלך1:3

ִימלְֶך ִ ֣אישׁ נָע ִ ֳ֑מי
֖ ֶ  ו ָ ַ֥יּמָת אֱ ל1:3

predicatesubject word
order

none

 היא וכלותיה התכוננו לשוב1:6
ממואב

 ו ָ ַ֤תּקָם הִי ֙א ְוכַֹּלתֶ֔ י ָה ו ָ ַ֖תּשָׁב ִמשּׂ ֵ ְ֣די1:6
מוֹאב
ָ֑

first conjunct
agreement

 אגאל אותך אני3:13

אָנ ֹכִי
֖  וּגְאַל ִ ְ֥תּיְך3:13

1:11, 2:7, 2:9, 2:14,
2:16, 3:3-4, 3:9, 3:13,
4:7, 4:15

wayyiqtol

weqatal
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weqatal as
imperative

שׂמְֹלתֵ ְך׳
ְשׂמְתְּ ׳ ִ
 3:3ו ְָר ַ ֣חצְתְּ ׀ ָו ַ֗סכְתְּ ו ַ ֧
ְֹלתי ְִך[ ע ַ ָ֖לי ְִך ׳ ְוי ַָרדְ תִּ י׳ ] ְוי ַ ָ֣רדְ תְּ [
] ִ
שׂמ ַ ֛
ה ַ֑גּ ֹ ֶרן

 3:3התרחצי ,מרחי את גופך בשמן
מבושם ,לבשי בגדים יפים ורדי
לגורן.

cohortative

ֽ ֵ 2:2א ְלכ ָ
ָה־נּ֤א ַהשָּׂדֶ ה֙ וַאֲ ַלק ָ ֳ֣טה
שּׁ ֳבּ ִ֔לים
ַב ִ

 2:2הרשי לי ללכת לשדה

״יעַשׂ״ י ָ
ְהו֤ה ִע ָמּכֶם֙ ֶ֔חסֶד
֣ ַ 1:8

 1:8יעשה אתכן ה' חסד

1:8, 1:9, 1:16, 1:17, 1:20
2:4, 2:8, 2:12, 2:19, 3:3,
3:4, 3:11, 3:13, 3:14,
3:17, 4:11, 4:12, 4:14

שׁ
֤ ֵ 2:19שׁם הָאִ י ֙

 2:19שמו של האיש

171 words in 66 verses

ְ 1:16ל ָעז ֵ ְ֖בְך

 1:16לעזוב אותך

1:21, 2:4, 2:7, 2:9, 2:10,
2:13, 2:15, 2:19, 2:20,
3:3, 3:4, 3:6, 3:13, 4:15,
4:16

 asוְ
coordinating
particle

ִיטב ל ִ֔בּוֹ
 3:7ו ַ֨יּ ֹאכַל ֤בּ ֹעַז ַויֵּשְׁ ְ ֙תּ ַויּ ַ ֣
ַויּ ָ֕ב ֹא ִלשׁ ְַכּ֖ב ִבּק ְֵצ֣ה ָהע ֲֵר ָ ֑מה וַתָּ ֣ב ֹא
ְֹלתיו וַתִּ שְׁ כָּ ֽב׃
ַב ָ֔לּט וַתְּ ַג֥ל מ ְַרגּ ָ ֖

 3:7בועז אכל ושתה ושמח ,ואז
ניגש לשכב בקצה ערימת התבואה.
רות באה בשקט ,הרימה את קצה
השמיכה שעל רגליו ושכבה.

1:1-8, 1:10-11, 1:14-16,
1:18-20, 1:22, 2:2-8,
2:10-11, 2:13-15,
2:17-23, 3:1, 3:5-10,
3:14-18, 4:1-6, 4:8-9,
4:11, 4:13-14, 4:16-17

 asוְ
subordinate
particle

ַ 4:4ה ִגּ֣ידָ ה ִ֗לּי ְואֵדַ ע

 4:4אמור לי כדי שאדע

subordinate
clause

 3:14וַתָּ֕ קָם ׳ ִבּטְרוֹם׳ ]בּ ְֶט ֶ֛רם[ י ִַכּ֥יר
ת־ר ֵ ֑עהוּ
ִ֖אישׁ אֶ ֵ

 3:14וקמה לפני שמישהו יראה
אותה

1:12, 3:14, 4:15

interrogative
הֵא

 1:19ה ֲ֥ז ֹאת נָעֳמִ ֽי

" 1:19האם זאת נעמי?”

1:11, 1:13, 1:19

interrogative
negative

 3:2הֲֹל֥ א ֙ב ֹ ַע ֙ז ֽמ ֹדַ עְתָּ֔ נוּ

 3:2בועז ,קרוב המשפחה שלנו,

interrogative
אָנָה

שׂית
יפ ֹה ל ַ ִ֤קּטְתְּ הַיּוֹם֙ ו ָ ְ֣אנָה ָע ֔ ִ
 2:19אֵ ֨

" 2:19איפה אספת היום שיבולים?
איפה עבדת?

preposition
עם

 1:11לָ ֥מָּה תֵ ַ ֖ל ְכנָה ע ִִ֑מּי

 1:11למה תלכו אתי?

preposition
את )עם(

ֹ 2:20לא־ ָע ַז֣ב ַחס ְ֔דּוֹ אֶ ת־ ַה ַח ִיּ֖ים
וְאֶ ת־ ַהמּ ִ ֵ֑תים

 2:20לא הפסיק לעשות חסד עם
החיים ועם המתים".

jussive

construct
state
pronominal
suffixes as
objects of
verbs
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2:9, 2:14, 2:16, 3:3, 3:4,
3:9

2:2, 2:7, 2:13, 4:4

none

2:8, 2:9, 3:1

none

1:6, 1:8, 1:11, 2:4

2:10, 2:20, 2:23, 3:2

